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[bookmark: _heading=h.3fwokq0]All students receive social studies instruction from Kindergarten through grade 12. Today’s challenges are complex, have global implications, and are connected to people, places, and events of the past. The study of social studies focuses on deep understanding of concepts that enable students to think critically and systematically about local, regional, national, and global issues. Authentic learning experiences that enable students to apply content knowledge, develop social studies skills, and collaborate with students from around the world prepare New Jersey students for college, careers, and civic life. The natural integration of technology in social studies education allows students to overcome geographic borders, apply scientific and mathematical analysis to historical questions and contemporary issues, appreciate cultural diversity, and experience events through the examination of primary sources. The 2020 New Jersey Student Learning Standards – Social Studies (NJSLS-2020) are informed by national and state standards and other documents such as the College, Career, and Civic Life (C3) Framework for Social Studies State Standards, as well as those published by the National Center for History Education, National Council for Social Studies, National Council for Geographic Education, Center for Civic Education, National Council on Economic Education, National Assessment of Educational Progress, and the Partnership for 21st Century Skills. Social studies instruction occurs throughout the K-12 spectrum, building in sophistication of learning about history, economics, geography, and civics at all ages. 
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In this diagram: 
• The Vision and Mission serve as the foundation for each content area’s standards. They describe the important role of the discipline in the world and 
   reflect the various statutes, regulations, and policy. 
• The Performance Expectations are the studs and serve as the framework for what students should know and be able to do. They incorporate the
   knowledge and skills that are most important as students prepare for post-secondary success. 
• The Disciplinary Concepts and Core Ideas are the joists and play an integral role in the framing by making connections among the performance 
  expectations. Core ideas help to prioritize the important ideas and core processes that are central to a discipline and have lasting value beyond the 
  classroom. They provide clear guidance as to what should be the focus of learning by the end of each grade band level (i.e., end of grades 2, 5, 8, and 
  12). 
• The Practices are the roof and represent two key ideas. Positioned as the top of the house, they represent the apex of learning. The goal is for students to internalize the practices (habits of mind) and be able to apply them to new situations outside the school environment. The practices span across all aspects of the standards and are an integral part of K-12 students’ learning of the disciplines. 
Disciplinary Concepts (Core Ideas) 

Civics, Government, and Human Rights: Civic and Political Institutions 
The study of civic and political institutions includes concepts of the law, politics, and government that are essential to understanding the important institutions of society and the principles these institutions are intended to reflect. 
	By the end of grade 2

	• Local community and government leaders have roles and responsibilities to provide services for their community members. 
• Rules for all to live by are a result of the actions of government, organizations, and individuals. 
• The actions of individuals and government affect decisions made for the common good. 



Civics, Government, and Human Rights: Participation and Deliberation 
Participation requires learning about public issues and determining how and when to take action to address them. Deliberation requires civic dispositions, such as honesty, mutual respect, cooperation, and attentiveness to multiple perspectives that individuals should use when they interact with each other on public matters. Deliberation includes learning processes that enable citizens to engage in constructive, informed, and decisive dialogue about important public issues. Both participation and deliberation require an understanding of the diverse arguments regarding the underlying principles as well as founding documents and their meanings.
	By the end of grade 2

	• When all members of the group are given the opportunity to participate in the decision-making process, everyone’s voice is heard.



Civics, Government, and Human Rights: Democratic Principles 
Understanding democratic principles, such as equality, freedom, liberty and respect for individual rights, and how they apply to both official institutions and informal interactions among citizens is a fundamental concept of being a citizen in a democratic republic.					
	By the end of grade 2

	• The democratic principles this country was founded upon guide the actions of local, state, and national government (e.g., authority, rights, 
   responsibility, fairness, privacy, and freedom to make choices.










Civics, Government, and Human Rights: Processes and Rules 
Processes and rules are how groups of people make decisions, govern themselves, and address public problems. This includes problems at all scales, from a classroom to local, state, and national public policy to the agreements among nations. Additionally, this includes studying how various rules, processes, laws, and policies actually work, which requires an understanding of political systems and defining and addressing public problems.
	By the end of grade 2

	• Rules and people who have authority are necessary to keep everyone safe, resolve conflicts, and treat people fairly. 
• Processes and rules should be fair, consistent, and respectful of the human rights of all people.



Civics, Government and Human Rights: Human and Civil Rights 
Human rights are universal, inalienable, and interdependent claims that derive from the inherent worth of every individual. They are the birthright of every human being regardless of race, sex, nationality, ethnicity, language, religion, or any other status. Human rights include the right to life and liberty, freedom from slavery and torture, freedom of opinion and expression, the right to work and education, and many more. These universal rights are not granted by states or governments but are inherent to every person. 
	By the end of grade 2

	• Individuals may be different, but all have the same basic human rights.



Civics, Government and Human Rights: Civic Mindedness 
Civic-mindedness is grounded in democratic principles and promotes civic virtues. Responsible citizens are informed and thoughtful, participate in their communities, act politically, and embrace civic dispositions. Important civic dispositions for a democratic society include civility, open-mindedness, compromise, and toleration of diversity. In a democratic society, individuals show concern for others’ rights and welfare, fairness, trust in humanity and political systems, and a sense of public duty. The belief that one’s own actions – alone or in combination with others – can make a difference is closely related to democratic principles and participation.
	By the end of grade 2

	• Certain character traits can help individuals become productive members of their community.



Geography, People and the Environment: Spatial Views of the World 
Spatial views of the world focus on the creation of maps and use of geospatial technologies. Creating maps and other geographical representations is an essential and enduring part of seeking new geographic knowledge that is personally and socially useful and that can be applied in making decisions and solving problems. Once maps or other representations are created, it prompts new questions concerning the locations, spaces, and patterns portrayed.
	By the end of grade 2

	• A map is a symbolic representation of selected characteristics of a place. 
• Geographic data can be used to identify cultural and environmental characteristics of places.



Geography, People and the Environment: Human Population Patterns 
Human population, patterns and movement focus on the size, composition, distribution, and movement of human populations and how they are fundamental and active features on Earth’s surface. This includes understanding that the expansion and redistribution of the human population affects patterns of settlement, environmental changes, and resource use. Patterns and movements of population also relate to physical phenomena including climate variability, landforms, and locations of various natural hazards and their effects on population size, composition, and distribution.
	By the end of grade 2

	• Physical and human characteristics affect where people live (settle).
• People use goods from local and distant places to meet their daily needs.



Geography, People and the Environment: Human Environment Interaction 
Human-environment interactions are essential aspects of human life in all societies and they occur at local-to-global scales. Human-environment interactions happen both in specific places and across broad regions. Culture influences the locations and the types of interactions that occur. Earth’s human systems and physical systems are in constant interaction and have reciprocal influences flowing among them. These interactions result in a variety of spatial patterns that require careful observation, investigation, analysis, and explanation. 
	By the end of grade 2

	• Environmental characteristics influence how and where people live.



Geography, People and the Environment: Global Interconnections 
Global interconnections occur in both human and physical systems. Earth is a set of interconnected ecosystems of which humans are an influential part. Many natural phenomena have no perceptible boundaries. For example, the oceans are one dynamic system. The atmosphere covers the entire planet. Land and water forms shift over geological eons. Many life forms diffuse from place to place and bring environmental changes with them. Humans have spread across the planet, along with their cultural practices, artifacts, languages, diseases, and other attributes. All of these interconnections create complex spatial patterns at multiple scales that continue to change over time.
	By the end of grade 2

	• Global interconnections occur in both human and physical systems across different regions of the world. 










Economics, Innovation and Technology: Economic Ways of Thinking 
Economic decision making involves setting goals and identifying the resources available to achieve those goals. Economic decision-making includes weighing the additional benefit of an action against the additional cost. Investigating the incentives that motivate people is an essential part of analyzing economic decision making.
	By the end of grade 2

	• Individuals make decisions based on their needs, wants, and the availability of resources. 
• Limited resources influence choices. 
• Economic decisions made by individuals and governments should be informed by an effective decision-making process (e.g., saving, spending, 
   acquiring debt, investing).



Economics, Innovation and Technology: Exchange and Markets 
Exchange is when people voluntarily exchange goods and services and expect to gain as a result of the trade. Markets exist to facilitate the exchange of goods and services. Comparison of benefits and costs helps identify the circumstances under which government action in markets is in the best interest of society and when it is not.
	By the end of grade 2

	• Goods and services are produced and exchanged in multiple ways.



Economics, Innovation and Technology: National Economy 
The national economy includes studying how the changes in the amounts and qualities of human capital, physical capital, and natural resources influence current and future economic conditions and standards of living. All markets working together influence economic growth and fluctuations in well-being. (Monetary and fiscal policies are often designed and used in attempts to moderate fluctuations and encourage growth under a wide variety of circumstances.)
	By the end of grade 2

	• The availability of resources influences current and future economic conditions. 
• Governments play an economic role in the lives of individuals and 
   communities. 



Economics, Innovation and Technology: Global Economy 
The global economy is the system of trade and industry across the world that has emerged due to globalization. Economic globalization occurs with cross-border movement of goods, services, technology, information, and human, physical, and financial capital. Understanding why people specialize and trade, and how that leads to increased economic interdependence, are fundamental steps in understanding how the world economy functions. While trade provides significant benefits, it is not without costs. Comparing those benefits and costs is essential in evaluating policies to influence trade among individuals and businesses in different countries. 
	By the end of grade 2

	• There are benefits to trading goods and services with other countries. 



History, Culture, and Perspectives: Continuity and Change 
Change and continuity over time require assessing similarities and differences between historical periods and between the past and present. It also involves understanding how a change in one area of life relates to a change in other areas, bringing together political, economic, intellectual, social, cultural and other factors. Understanding the interrelation of patterns of change requires evaluating the context within which events unfolded in order not to view events in isolation, and to be able to assess the significance of specific individuals, groups, and developments. 
	By the end of grade 2

	• Historical timelines put events in chronological order to help people understand the past. 
• Understanding the past helps to make sense of the present.



History, Culture, and Perspectives: Understanding Perspectives 
Understanding perspectives requires recognizing the multiplicity of points of view in the past, which makes it important to seek out a range of sources on any historical question. One must recognize that perspectives change over time, so that historical understanding requires developing a sense of empathy with people in the past whose perspectives might be very different from those of today. Analyzing perspectives requires understanding how historical contexts shape people’s perspectives.
	By the end of grade 2

	• Two or more individuals can have a different understanding of the same event. 
• Respecting and understanding the views of others helps one learn about various perspectives, thoughts, and cultures.



History, Culture, and Perspectives: Historical Sourcing and Evidence 
Historical sourcing and evidence is based on a review of materials and sources from the past. Examining sources often leads to further questions as well as answers in a spiraling process of inquiry. Determining the values and limitations of sources is a process that involves taking into account features of the source itself, such as its creator, date, purpose, and content in order to assess the validity and reliability of the source.
	By the end of grade 2

	• The nature of history involves stories of the past preserved in a variety of sources. 
• Historians analyze accounts of history through a variety of sources, including differing accounts of the same event.



History, Culture, and Perspectives: Claims and Argumentation 
Claims are statements, potentially arguable, about what is valid/true and about what should be done or believed. Claims can address issues of change over time, the relevance of sources, the perspectives of those involved and many other topics. Claims must be based on evidence. Argumentation is a social process of two or more people(s) making arguments, responding to one another and modifying or defending their positions accordingly. Arguments are claims backed by reasons that are supported by evidence from multiple relevant historical sources and interpretations into a reasoned argument about the past.
	By the end of grade 2

	• Historians create arguments outlining ideas or explanations based on evidence.



Social Studies Practices 

The practices are the skills that individuals who work in the field of social sciences use on a regular basis. Because the purpose of social studies is to provide students with the knowledge, skills and attitudes they need to be active, informed, responsible individuals and contributing members of their communities, many of the practices can be applied to daily life.
	Practice
	Description

	Developing Questions and Planning Inquiry
	Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

	Gathering and Evaluating Sources
	Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world.

	Seeking Diverse Perspectives
	Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends.

	Developing Claims and Using Evidence
	Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence, valid reasoning, and a respect for human rights.

	Presenting Arguments and Explanations
	Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 

	Engaging in Civil Discourse and Critiquing Conclusions
	Assessing and refining conclusions through metacognition, further research, and deliberative discussions with diverse perspectives sharpens the conclusions and improves thinking as a vital part of the process of sensemaking. Responsible citizenship requires respectfully listening to and critiquing claims by analyzing the evidence and reasoning supporting them. Listening to and understanding contrary views can deepen learning and lay the groundwork for seeking consensus.

	Taking Informed Action 
	After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to implement change. Democracy requires citizens to practice discussion, negotiation, coalition seeking, and peaceful conflict resolution. When appropriate, taking informed action involves creating and/or implementing action plans designed to solve problems and create positive change. 



Standards in Action: Climate Change 

At the core of social studies education is the goal to prepare students with the essential knowledge and skills to make their local and global communities a better place to live. The intent is for students to begin developing the requisite skills – information gathering and analysis, inquiry and critical thinking, communication, data analysis, and the appropriate use of technology and media – at the youngest grades for the purpose of actively engaging with complex problems and learning how to take action in appropriate ways to confront persistent dilemmas and address global issues. As an example, leveraging climate change as an area of focus, provides an opportunity to design authentic learning experiences that are integrative of the disciplines within social studies, addresses an issue that has persisted across time and space, connects the past to the present and future, and leverages the use of disciplinary literacy skills to communicate their ideas and solutions for change. A well-designed social studies program addresses the totality of the human experience over time and space, and provides opportunities for students to engage in inquiry, develop and display data, synthesize findings, and make judgments. The NJSLS-SS provide a foundation for this type of learning. For example, the impact of human interactions on the environment is central to any course involving geographic concepts. However, new to this set of standards is a more intentional focus on addressing issues related to climate change. The intent is to foster learning experiences which involve students asking their own questions, seeking the perspectives of multiple stakeholders with diverse points of view, using geospatial technologies to gather data; all for the purpose of planning/proposing advocacy projects or analyzing current public policy regarding climate change and determining its effectiveness. Many of the standards that relate to climate change can be found in Standard 6.3, Active Citizenship in the 21st Century. Additionally, the Human Environment Interaction disciplinary concept and its associated performance expectations provide opportunities for students to engage with this topic.

Structure of the NJSLS-SS 

The organization and content of the 2020 NJSLS-SS reflects N.J.A.C. 6A:8-5.1(a)1.iv., which requires at least 15 credits in social studies, including satisfaction of N.J.S.A. 18A:35-1 and 2; five credits in world history; and the integration of civics, economics, geography, and global studies content in all courses (N.J.A.C 6A:8-5.1 (a) 1). In addition, there are performance expectations which reflect the Amistad and Holocaust mandates in all grade bands. There are three social studies standards: 

• 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities. Standard 6.1 U.S. History: America in the World applies to grades K–12; at the K–2 and 3–5 levels, content is organized by disciplinary concepts. The strands and disciplinary concepts are incorporated in the alphanumeric code.

 • 6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and systematically about how past interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century. Standard 6.2 World History/Global Studies applies only to grades 5–12; at both the 5–8 and 9–12 levels, content organized by era. The strands and disciplinary concepts are incorporated in the alphanumeric code.

 • 6.3 Active Citizenship in the 21st Century: All students will acquire the skills needed to be active, informed citizens who value diversity and promote cultural understanding by working collaboratively to address the challenges that are inherent in living in an interconnected world. Standard 6.3 Active Citizenship in the 21st Century applies to grades K–12; at the K–2 and 3–5 levels, content is organized by disciplinary concepts. The strands and disciplinary concepts are incorporated in the alphanumeric code. The core ideas are derived from the disciplinary concepts and students’ understandings increase in sophistication over time as they engage with these ideas in new and varied contexts. 

The core ideas are what is most essential for students to learn and represent the knowledge and skills that they should be able to apply to new situations outside of the school experience. Curriculum writers and educators can use these core ideas as the basis for formative, summative, and benchmark assessments. 

The performance expectations describe what students should know and be able to do. It is expected that curriculum writers and educators will bundle these performance expectations together in meaningful ways as a basis for classroom instruction and to guide the creation of formative, summative, and benchmark assessments. 

Coding of Performance Expectations 

To promote a unified vision of the NJSLS-SS, an abbreviated form of the disciplinary concepts is included in the alphanumeric code. The disciplinary concepts were abbreviated as follows: 

Civics, Government and Human Rights (Civics) 
• Civic and Political Institutions (PI) 
• Participation and Deliberation (PD) 
• Democratic Principles (DP) 
• Processes, Rules and Laws (PR)
• Human and Civil Rights (HR)
• Civic Mindedness (CM) 

Geography, People and the Environment (Geo) 
• Spatial Views of the World (SV) 
• Human Population Patterns (PP) 
• Human Environment Interaction (HE) 
• Global Interconnections (GI) 

Economics, Innovation and Technology (Econ) 
• Economic Ways of Thinking (ET) 
• Exchanges and Markets (EM) 
• National Economy (NE) 
• Global Economy (GE) 

History, Culture and Perspectives (History) 
• Continuity and Change (CC) 
• Understanding Perspectives (UP) 
• Historical Sourcing and Evidence (SE) 
• Claims and Argumentation (CA)

For Standards 6.1, grades K–2 and 3-–5, and 6.3, all grades, the performance expectation code should be interpreted as follows (e.g., 6.1.2.CivicsCP.1): 
6.1 		 			2 				CivicsCP 				1	 
   Standard number 			By the end of grade 		Strand Disciplinary Concept 		Performance Expectation 

About the NJSLS-SS Eras 
The specific time periods (years) and names of the eras were informed by National Standards for History. 

Standard 6.1 U.S. History: America in the World by the End of Grade 5 
• Era 1 Three Worlds Meet (Beginnings to 1620) 
• Era 2 Colonization and Settlement (1585–1763) 

Standard 6.1 U.S. History: America in the World by the End of Grade 8 
• Era 3 Revolution and the New Nation (1754–1820s) 
• Era 4 Expansion and Reform (1801–1861) 
• Era 5 Civil War and Reconstruction (1850–1877) 

Standard 6.1 U.S. History: America in the World by the End of Grade 12 
• Era 1 Colonization and Settlement (1585–1763) 
• Era 2 Revolution and the New Nation (1754–1820s) 
• Era 3 Expansion and Reform (1801–1861) 
• Era 4 Civil War and Reconstruction (1850–1877) 
• Era 5 The Development of the Industrial United States (1870–1900) 
• Era 6 The Emergence of Modern America: Progressive Reforms (1890–1930) 
• Era 7 The Emergence of Modern America: World War I (1890–1930) 
• Era 8 The Emergence of Modern America: Roaring Twenties (1890–1930) 
• Era 9 The Great Depression and World War II: The Great Depression (1929–1945) 
• Era 10 The Great Depression and World War II: New Deal (1929–1945) 
• Era 11 The Great Depression and World War II: World War II (1929–1945) 
• Era 12 Postwar United States: Cold War (1945 to early 1970s) 
• Era 13 Postwar United States: Civil Rights and Social Change (1945 to early 1970s) 
• Era 14 Contemporary United States: Domestic Policies (1970–Today) 
• Era 15 Contemporary United States: International Policies (1970–Today) 
• Era 16 Contemporary United States: Interconnected Global Society (1970–Today) 

Standard 6.2 World History / Global Studies by the End of Grade 8 
• Era 1 The Beginnings of Human Society
• Era 2 Early Civilizations and the Emergence of Pastoral People (4000–1000 BCE) 
• Era 3 The Classical Civilizations of the Mediterranean World, India, and China (1000 BCE–600 CE) 
• Era 4 Expanding Exchanges and Encounters (500–1450 CE) 

Standard 6.2 World History / Global Studies by the End of Grade 12 
• Era 1 Emergence of the First Global Age (1350–1770) 
• Era 2 Renaissance, Reformation, Scientific Revolution, and Enlightenment (1350–1700) 
• Era 3 Age of Revolutions (1750–1914) 
• Era 4 A Half-Century of Crisis and Achievement (1900-1945) 
• Era 5 The 20th Century Since 1945 (1945-Today) 
• Era 6 Contemporary Issues

The Role of Essential Questions 
Key essential questions recur throughout the study of history. They provoke inquiry and lead to deeper understanding of the big ideas that enable students to better comprehend how the past connects to the present. Curriculum writers and educators are encouraged to use essential questions (or develop their own) to inform the creation of their social studies curriculum and learning experiences. 
	
	1. Civics
	2. Geography
	3. Human Dignity
	4. Economics
	5. History
	6. Cultural Diversity

	GRADE 1
	How do we make good choices in how we treat others? 

Why do we need rules? 

How can rules help us resolve conflicts? 

What is the role of a leader and/or authority figure? 

What are my rights and responsibilities as a member of my family/school class? 

How can I make my school a better place? 

What is the difference between power and authority? 

How do we make decisions/choices in a community (democracy)?
	What can maps, globes and other sources tell us about places and their characteristics? 

What are the characteristics of local rural, urban and suburban communities? 

How do climate and geography affect daily life? 

What is the geography of my neighborhood (intro to five themes of geography)?
	How should people in my school/ community be treated and why? 

What are fair/unfair actions/behaviors (bullying)? 

What should I do in response to unfair actions/behaviors? 

Why is it important to respect others? 

How do we show respect for others?
	What is the difference between a want and a need? 

How do families satisfy needs and wants? 

What are the resources that we have available in our community? 

How can we make good choices with limited resources (scarcity)? 

What are the trade-offs in any decision (opportunity cost)? 

How do we obtain the goods and services that we need and/or want? 

What is money/bartering? 
Why do we need it?
	How were families different long ago (ancestors)? 

How were homes and schools different long ago? 

How have the actions of people in the past affected the present? (Presidents, MLK, etc.) 

What are the significance of American holidays and symbols?
	How does diversity make our world a better place? 

How is our community a diverse place (food, holidays, activities)? (How does each family contribute to the diversity of our community?) 

How are families around the world similar and different? 

How are schools around the world similar and different? 

How can understanding the ways I am similar and different to others help me to resolve conflicts?




New Jersey Administrative Code Summary and Statutes 

Curriculum Development: Integration of 21st Century Skills and Themes and Interdisciplinary Connections 
District boards of education shall be responsible for the review and continuous improvement of curriculum and instruction based upon changes in knowledge, technology, assessment results, and modifications to the NJSLS, according to N.J.A.C. 6A:8-2. 
1. District boards of education shall include interdisciplinary connections throughout the K–12 curriculum. 
2. District boards of education shall integrate into the curriculum 21st century themes and skills (N.J.A.C. 6A:8-3.1(c).

Twenty-first century themes and skills integrated into all content standards areas (N.J.A.C. 6A:8-1.1(a)3). 
“Twenty-first century themes and skills” means themes such as global awareness; financial, economic, business, and entrepreneurial literacy; civic literacy; health literacy; learning and innovation skills, including creativity and innovation, critical thinking and problem solving, and communication and collaboration; information, media, and technology skills; and life and career skills, including flexibility and adaptability, initiative and self-direction, social and cross-cultural skills, productivity and accountability, and leadership and responsibility. 

N.J.A.C.6A:8-5.1 (a) 1. iv. At least 15 credits in social studies, including satisfaction of N.J.S.A. 18A:35-1 and 2; five credits in world history; and the 
     integration of civics, economics, geography and global content in all course offerings; 
N.J.A.C.6 A:8-5.1 (a) 1. v. At least 2.5 credits in financial, economic, business, and entrepreneurial literacy, effective with 2010-2011 grade nine class 
NJSA 18A:6-3 Requires secondary course of study in the United States Constitution 
NJSA 18A:35-1,NJSA 18A:35-2 Requires 2 years of US History in high schools including history of New Jersey and of African-Americans 
NJSA 18A:35-3 Requires course of study in civics, geography and history of New Jersey 
NJSA 18A:35-4.1 Requires course of study in principles of humanity 
NJSA 18A:35-2.1 Requires the State Department of Education to develop curriculum guidelines for the teaching of civics pursuant to NJSA 18A:35-1 
     and NJSA 18A:35-2. 

Amistad Law: N.J.S.A. 18A 52:16A-88 
Every board of education shall incorporate the information regarding the contributions of African-Americans to our country in an appropriate place in the curriculum of elementary and secondary school students. 

Holocaust Law: N.J.S.A. 18A:35-28 
Every board of education shall include instruction on the Holocaust and genocides in an appropriate place in the curriculum of all elementary and secondary school pupils. The instruction shall further emphasize the personal responsibility that each citizen bears to fight racism and hatred whenever and wherever it happens. 

LGBT and Disabilities Law: N.J.S.A. 18A:35-4.35 
A board of education shall include instruction on the political, economic, and social contributions of persons with disabilities and lesbian, gay, bisexual, and transgender people, in an appropriate place in the curriculum of middle school and high school students as part of the district’s implementation of the New Jersey Student Learning Standards (N.J.S.A.18A:35-4.36) A board of education shall have policies and procedures in place pertaining to the selection of instructional materials to implement the requirements of N.J.S.A. 18A:35-4.35. 

2020 New Jersey Student Learning Standards – Social Studies 

6.1 U.S. History: America in the World by the End of Grade 2

Civics, Government, and Human Rights: Civics and Political Institutions
	Core Idea
	 Performance Expectations

	Local community and government leaders
have roles and responsibilities to provide
services for their community members.

	• 6.1.2.CivicsPI.1: Describe roles and responsibilities of community and local government 
  leaders (e.g., mayor, town council).
• 6.1.2.CivicsPI.2: Investigate the importance of services provided by the local government 
  to meet the needs and ensure the safety of community members.

	Rules for all to live by are a result of the
actions of government, organizations, and
individuals.
	• 6.1.2.CivicsPI.3: Explain how individuals work with different levels of government to 
  make rules.

	The actions of individuals and government
affect decisions made for the common good.
	• 6.1.2.CivicsPI.4: Explain how all people, not just official leaders, play important roles in a
  community.
• 6.1.2.CivicsPI.5: Describe how communities work to accomplish common tasks, establish
  responsibilities, and fulfill roles of authority.
• 6.1.2.CivicsPI.6: Explain what government is and its function.



Civics, Government, and Human Rights: Participation and Deliberation
	Core Idea
	 Performance Expectations

	When all members of the group are given the opportunity to participate in the decisionmaking process everyone’s voice is heard
	• 6.1.2.CivicsPD.1: Engage in discussions effectively by asking questions, considering facts,   
  listening to the ideas of others, and sharing opinions. 
• 6.1.2.CivicsPD.2: Establish a process for how individuals can effectively work together to 
  make decisions.



Civics, Government, and Human Rights: Democratic Principles
	Core Idea
	 Performance Expectations

	The democratic principles this country was founded upon guide the actions of local, state and national government (e.g., authority, rights, responsibility, fairness, privacy, freedom to make choices).
	• 6.1.2.CivicsDP.1: Explain how national symbols reflect on American values and 
  principles. 
• 6.1.2.CivicsDP.2: Use evidence to describe how democratic principles such as equality, 
  fairness, and respect for legitimate authority and rules have impacted individuals and 
  communities. 
• 6.1.2.CivicsDP.3 Explain how historical symbols, monuments and holidays reflect the 
  shared values, principles, and beliefs of the American identity. 



Civics, Government, and Human Rights: Processes and Rules
	Core Idea
	 Performance Expectations

	Rules and people who have authority are necessary to keep everyone safe, resolve conflicts and treat people fairly.
	• 6.1.2.CivicsPR.1: Determine what makes a good rule or law. 
• 6.1.2.CivicsPR.2: Cite evidence that explains why rules and laws are necessary at home, 
  in schools, and in communities. 
• 6.1.2.CivicsPR.3: Analyze classroom rules and routines and describe how they are 
  designed to benefit the common good.

	Processes and rules should be fair, consistent, and respectful of the human rights of all people.
	• 6.1.2.CivicsPR.4: Explain why teachers, local community leaders, and other adults have a 
  responsibility to make rules that are fair, consistent, and respectful of individual rights. 




Civics, Government, and Human Rights: Civic Mindedness
	Core Idea
	 Performance Expectations

	Certain character traits can help individuals become productive members of their community. 
	• 6.1.2.CivicsCM.1: Describe why it is important that individuals assume personal and civic 
  responsibilities in a democratic society. 
• 6.1.2.CivicsCM.2: Use examples from a variety of sources to describe how certain 
  characteristics can help individuals collaborate and solve problems (e.g., 
  open-mindedness, compassion, civility, persistence). 
• 6.1.2.CivicsCM.3: Explain how diversity, tolerance, fairness, and respect for others can 
  contribute to individuals feeling accepted.



Geography, People, and the Environment: Human Population Patterns
	Core Idea
	 Performance Expectations

	Physical and human characteristics affect where people live (settle).
	• 6.1.2.GeoPP.1: Explain the different physical and human characteristics that might make a 
  location a good place to live (e.g., landforms, climate and weather, resource availability).



Geography, People, and the Environment: Spatial Views of the World
	Core Idea
	 Performance Expectations

	A map is a symbolic representation of selected characteristics of a place.
	• 6.1.2.Geo.SV.1: Use maps to identify physical features (e.g., continents, oceans, rivers, 
   lakes, mountains). 
• 6.1.2.Geo.SV.2: Describe how maps are created for a specific purpose (e.g., school 
   fire-drill map, route from home to school, learning centers in a classroom). 
• 6.1.2.Geo.SV.3: Identify and describe the properties of a variety of maps and globes 
  (e.g., title, legend, cardinal directions, scale, symbols,) and purposes (wayfinding, 
   thematic).

	Geographic data can be used to identify cultural and environmental characteristics of places
	• 6.1.2.Geo.SV.4: Identify examples of geospatial data (e.g., landmarks on the school 
  grounds, the spatial location of each student’s assigned seat in the classroom, needs more 
  thought).



Geography, People, and the Environment: Human Environment Interaction
	Core Idea
	 Performance Expectations

	Environmental characteristics influence the how and where people live.
	• 6.1.2.Geo.HE.1: Explain how seasonal weather changes, climate, and other environmental 
  characteristics affect people's lives in a place or region. 
• 6.1.2.Geo.HE.2: Describe how human activities affect the culture and environmental 
  characteristics of places or regions (e.g., transportation, housing, dietary needs). 
• 6.1.2.Geo.HE.3: Identify cultural and environmental characteristics of different regions in 
  New Jersey and the United States. 
• 6.1.2.Geo.HE.4: Investigate the relationship between the physical environment of a place 
  and the economic activities found there.



Geography, People, and the Environment: Global Interconnections 
	Core Idea
	 Performance Expectations

	Global interconnections occur between human and physical systems across different regions of the world.
	• 6.1.2.Geo.GI.1: Explain why and how people, goods, and ideas move from place to 
  place. 
• 6.1.2.Geo.GI.2: Use technology to understand the culture and physical characteristics of 
  regions. 



Economics, Innovation, and Technology: Economic Ways of Thinking 
	Core Idea
	 Performance Expectations

	Individuals make decisions based on their needs, wants, and the availability of resources.
	• 6.1.2.EconET.1: Explain the difference between needs and wants. 
• 6.1.2.EconET.2: Cite examples of choices people make when resources 
  are scarce.

	Limited resources influence choices.
	• 6.1.2.EconET.3: Describe how supply and demand influence price and output of 
  products.

	Economic decisions made by individuals and governments should be informed by an effective decision-making process (e.g., saving, spending, acquiring debt, investing).
	• 6.1.2.EconET.4: Explain the impact that decisions about savings, debt, and investment 
  can have on individuals' lives. 
• 6.1.2.EconET.5: Describe how local and state governments make decisions that affect 
  individuals and the community. 





Economics, Innovation, and Technology: Exchange and Markets 
	Core Idea
	 Performance Expectations

	Goods and services are produced and exchanged in multiple ways.
	• 6.1.2.EconEM.1: Describe the skills and knowledge required to produce specific goods 
  and services. 
• 6.1.2.EconEM.2: Describe the goods and services that individuals and businesses in the 
  local community produce and those that are produced in other communities. 
• 6.1.2.EconEM.3: Identify the ways in which people exchange(d) goods and services 
  today, and in the past (e.g., purchase, borrow, barter).



Economics, Innovation, and Technology: National Economy 
	Core Idea
	 Performance Expectations

	The availability of resources influences current and future economic conditions.
	• 6.1.2.EconNE.1: Identify examples of human capital, physical capital, and natural 
  resources that contribute to favorable economic conditions. 

	Governments play an economic role in the lives of individuals and communities.
	• 6.1.2.EconNE.2: Describe examples of goods and services that governments provide.



Economics, Innovation, and Technology: Global Economy 
	Core Idea
	 Performance Expectations

	There are benefits to trading goods and services with other countries.
	• 6.1.2.EconGE.1: Cite examples of products that are produced domestically and sold 
  abroad and produced abroad and sold domestically. 
• 6.1.2.EconGE.2: Explain why people in one country trade goods and services with 
  people in other countries.



History, Culture, and Perspectives: Continuity and Change
	Core Idea
	 Performance Expectations

	Historical timelines put events in chronological order to help people understand the past.
	• 6.1.2.HistoryCC.1: Use multiple sources to create a chronological sequence of events that 
  describes how and why your community has changed over time. 
• 6.1.2.HistoryCC.2: Use a timeline of important events to make inferences about the "big 
  picture" of history.

	Understanding the past helps to make sense of the present.
	• 6.1.2.HistoryCC.3: Make inferences about how past events, individuals, and innovations 
  affect our current lives.



History, Culture, and Perspectives: Understanding Perspectives
	Core Idea
	 Performance Expectations

	Two or more individuals can have a different understanding of the same event.
	• 6.1.2.HistoryUP.1: Use primary sources representing multiple perspectives to compare 
  and make inferences about why there are different accounts of the same event.

	Respecting and understanding the views of others helps one learn about various perspectives, thoughts, and cultures.
	• 6.1.2.HistoryUP.2: Use evidence to demonstrate how an individual’s beliefs, values, and 
  traditions may change and/or reflect more than one culture. 
• 6.1.2.HistoryUP.3: Use examples from the past and present to describe how stereotyping 
  and prejudice can lead to conflict.



History, Culture, and Perspectives: Historical Sourcing and Evidence
	Core Idea
	 Performance Expectations

	The nature of history involves stories of the past preserved in a variety of sources.
	• 6.1.2.HistorySE.1: Use examples of regional folk heroes, stories, and/or songs and make 
  inferences about how they have contributed to the development of a culture's history. 
• 6.1.2.HistorySE.2: Analyze a variety of sources describing the same event and make 
  inferences about why the accounts are different (e.g., photographs, paintings, cartoons, 
  newspapers, poetry, novels, plays).

	Historians analyze accounts of history through a variety of sources, including differing accounts of the same event.
	• 6.1.2.HistorySE.3: Use historical data from a variety of sources to investigate the 
  development of a local community (e.g., origins of its name, originating members,  
  important historical events and places).



History, Culture, and Perspectives: Claims and Argumentation 
	Core Idea
	 Performance Expectations

	Historians create arguments outlining ideas or explanations based on evidence.
	• 6.1.2.HistoryCA.1: Make an evidence-based argument how and why communities 
  change over time (e.g., locally, nationally, globally).



6.3 Active Citizenship in the 21st Century by the End of Grade 2

Civics, Government and Human Rights: Participation and Deliberation
	Core Idea
	 Performance Expectations

	When all members of the group are given the opportunity to participate in the decision making process, everyone’s voice is heard.
	• 6.3.2.CivicsPD.1: With adult guidance and support, bring awareness of a local issue to 
  school and/or community members and make recommendations for change.



Geography, People and the Environment: Global Interconnections 
	Core Idea
	 Performance Expectations

	Global interconnections occur between human and physical systems across different regions of the world. 
	• 6.3.2.GeoGI.1: Investigate a global issue such as climate change, its significance, and 
   share information about how it impacts different regions around the world. 
• 6.3.2.GeoGI.2: Collect data and consider sources from multiple perspectives to become 
   informed about an environmental issue and identify possible solutions.




Social Studies Curriculum - Grade 1

	STANDARD: 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage.  Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities. 

	Unit 1: Being a Good Citizen 
(Our Community and Government)

	ESTABLISHED GOALS (INDICATOR #)
	TRANSFER (How will this apply to their lives?)

	
6.1.2.CivicsCM.1: Describe why it is important that individuals assume personal and civic responsibilities in a democratic society

6.1.2.CivicsCM.2: Use examples from a variety of sources to describe how certain characteristics can help individuals collaborate and solve problems (e.g. open-mindedness, compassion, civility, persistence).

6.1.2.CivicsCM.3: Explain how diversity, tolerance, fairness, and respect for others can contribute to individuals feeling accepted.

6.1.2.Civics.DP.1: Explain how national symbols reflect on American values and principles.

6.1.2.CivicsDP.2:Use evidence to describe how democratic principles such as equity, fairness, and respect for legitimate authority and rules have impacted individuals and communities.

6.1.2.CivicsDP.3: Explain how historical symbols, monuments and holidays reflect the shared values, principles, and beliefs of the American identity. 

6.1.2.CivicsPD.1: Engage in discussions effectively by asking questions, considering facts, listening to the ideas of others, and sharing opinions.

6.1.2.CivicsPD.2: Establish a process for how individuals can effectively work together to make decisions.

6.1.2.CivicsPI.1: Describe roles and responsibilities of community and government leade4rs with authority (e.g., mayor, town council, President of the United States).

6.1.2.CivicsPI.3: Explain how individuals work with different levels of government to make rules.

6.1.2.CivicsPI.4: Explain how all people, not just official leaders, play important roles in a community.

6.1.2.CivicsPI.5:Describe how communities work to accomplish common tasks, establish responsibilities, and fulfill roles of authority.

6.1.2.CivicsPI.6: Explain what government is and its function.

6.1.2.CivicsPR.2: Cite evidence that explains why rules and laws in school and communities are needed.

6.1.2.CivicsPR.4: Explain how individuals can work together to make decisions in the classroom.






	Students will be able to independently use their knowledge to…
· Demonstrate and identify positive traits of good citizens in a classroom,  home, and community (focus on fair play, good sportsmanship, treating others with respect, tell the truth).
· Make decisions based on information. 
· Differentiate between points of view held by self and others. 
· Participate in groups and democratic society (decision making, voting, sharing their opinion). 
· Follow oral and written directions.
· Help others in their classroom, home and community. 
· Practice self control and taking responsibility for one’s actions. 
· Determine cause and effect relationships. 


	
	MEANING

	
	UNDERSTANDINGS
Students will understand how . . . 

· Rules and laws are created by community, state, and national governments to protect the rights of people, help resolve conflicts, and promote the common good.
· Rules are made so that everyone is treated fairly.
· Good citizens help make decisions in their classroom by voting when the chance is provided.
· Good citizens show a variety of positive traits.
· The actions of Dr. Martin Luther King, Jr., and other civil rights leaders served as catalysts for social change and inspired social activism in subsequent generations.
	ESSENTIAL QUESTIONS

     1. What does a responsible citizen do and think?

     2. What are some traits of a good citizen?

     3. Why are rules necessary?

     4. Why do people vote?

     5. Why is Martin Luther King, Jr. a good citizen?

	
	
	

	Unit 1:  Grade 1 - Lessons

	Lesson 1 - Going to School and Our Classroom Community 
                 (6.1.2.CivisCM.2; 6.1.2.CivicsPD.1; 6.1.2.CivicsPD2; 6.1.2CivicsPI.5);
· Discuss the importance and purpose of coming to school.
· Get to know you activities (suggestions: “Me Bags” to share throughout the first two weeks of school)
· Suggested Class Activity: Read aloud the book Swimmy by Leo Lionni (https://www.youtube.com/watch?v=BDrR78REU8Y) . Discuss how the fish in the story had to cooperate to survive. Ask each child to write on a fish cutout ways that he/she can work well with others in the classroom. (can be displayed in class or create a classbook) 

Lesson 2 - Why Do We Have Rules?
                  (6.1.2.CivicsCM.2; 6.1.2.CivicsCM.3;6.1.2.CivicsDP.2; 6.1.2.CivicsPD.1 6.1.2.CivicsPD.2; 6.1.2. CivicsPI.5) 
· Discuss the importance of rules and consequences (Read aloud suggestions in resources below)
· Create a class T-Chart with a column for things that would make our school a better place if everyone did them, and things that would not make our school a very nice place to be if everyone did them. 
· Suggested Class Activity: What Could Happen Next? (Use the question as a prompt for discussion, role playing, drawing, or writing.) Ask students to discuss, draw, role play, or write in response to the following questions (this is a short list, you can add other examples):  
· You find a toy on the playground. What could happen next?  
· Everybody is in a hurry. A kid near you trips and falls down. What could happen next?  
· Your teacher asks the class to be quiet after somebody says something really funny. What could happen next?  
· You borrowed a pencil from the teacher or a friend and you lost it. What could happen next?  
· You think somebody is being cruel by making fun of a kid on the playground. What could happen next?

Lesson 3 - Our Class Rules
                 (6.1.2.CivicsDP.2; 6.1.2.CivicsPD.1 6.1.2.CivicsPD.2)
· Create a list of rules for the classroom and explain to the first graders that the class is a community. 
· Ask students: What rules will we need in our classroom this year to make sure everyone stays safe, is able to learn, and feels cared about in the classroom? 
· Begin to brainstorm a list of preliminary rules together, framed in the positive (ex. Positive: talk to others in a respectful way Negative: don’t yell at anyone)
· From this list of rules created as a class guide students to group rules together until you have agreed upon rules for your classroom.
· Students can illustrate rules created by the classroom (can be used as mini-book for each individual or class book students can access).

Lesson 4 - Being a Good Citizen 
    (6.1.2.CivicsCM.1; 6.1.2.CivicsDP.2; 6.1.2.CivicsPD.2; 6.1.2.CivicsPI.3; 6.1.2.CivicsPI.4; 6.1.2.CivicsPI.5)
· Discuss the five traits of a good citizen: respect, courage, responsibility, compassion and honesty. Use simple terms and examples. Read aloud and discuss what is a good class citizen
· Suggested Class Activity: Use chart paper to create a set of concentric circles to show that they are part of smaller communities such as their family and school community, and they are part of larger communities, such as their state and country. Model how to fill in the empty circle of the graphic organizer. Here is also a student copy of the Citizens in my Community worksheet (this will also be referred back to when discussion good citizens/leaders in our community)

Lesson 5 - Good Citizens Have Self-Control
                  (6.1.2.CivicsCM.1; 6.1.2.CivicsCM.2; 6.1.2.CivicsCM.3; 6.1.2.CivicsDP.2; 6.1.2.CivicsPI.4)
· Read aloud and discuss Lily’s Purple Plastic Purse by Kevin Henkes (https://www.youtube.com/watch?v=jQ3EgpkW8wA). Stop and discuss throughout the book how Lily’s behavior may be affecting the rest of the class. 
· Suggested Class Activity: Provide students with a piece of colored construction paper to make a purse or wallet like Lily.  Fold paper “hot-dog style” (long ways).   Open the paper and label it in the format of a T-Chart with headings “Peaceful Behavior” and “Not Peaceful”. Complete as class or use as individual activity (scaffold as needed by either providing examples and students record or students have to create their own)

Lesson 6 - Good Citizens Show Empathy
                  (6.1.2.CivicsCM.2; 6.1.2.CivicsCM.3)
· Introduce the concept of empathy by having students reflect on how they look when they are experiencing certain feelings (this can be done as a group or independently using the Empathy Warm-up worksheet
· Day 1: Suggested Class Activity: Read and discuss the story Chrysanthemum by Kevin Henkes (https://www.youtube.com/watch?v=bmiFyvqPY0A). Have them turn and talk to a partner about a time when they were teased like Chrysanthemum was and how it made them feel. Define empathy for students as when they can imagine how someone feels because they have had the same or a similar experience. Empathy card activity (in small groups or whole group).
· Day 2: Read How Full is Your Bucket? For Kids by Tom Roth and Mary Reckmeyer (https://www.youtube.com/watch?v=mWe6Z3zFwoA).  Create a T Chart with “Drip, bucket dippers” and “Plop, Bucket fillers”. Complete chart with specific examples from the story. 

Lesson 7 - Good Citizens Show Respect for ourselves, others and things.
                 (6.1.2.CivicsCM.1; 6.1.2.CivicsCM.2; 6.1.2.CivicsCM.3; 6.1.2.CivicsDP.2)
· Read aloud and discuss a book about respect. Discuss how we show respect in three different ways (respect for others, ourselves and for property/things).  One example is I Show Respect by David Parker (https://www.youtube.com/watch?v=KrH7aqm4Css)
· Suggested Class Activity: Take pictures of students being respectful to themselves, others and property. Create a class book or display in the classroom.

Lesson 8 - Good Citizens Show Respect for our country.
                  (6.1.2.CivicsCM.1; 6.1.2.CivicsDP.1; 6.1.2.CivicsDP.2; 6.1.2.CivicsDP.3; 6.1.2.CivicsPI.4)
· We show respect for our country by saying the pledge of allegiance. Discuss the words we say in the Pledge of Allegiance and how we say them. You can use these Pledge of Allegiance Manner Posters as visual reminders. 
· Suggest Class Activities: Pledge of Allegiance cut and paste OR Pledge of Allegiance mini book (also include vocabulary cards)

Lesson 9 - Good Citizens are Honest and Tell the Truth.
                  (6.1.2.CivicsCM.1; 6.1.2.CivicsCM.3; 6.1.2.CivicsPR.2)
· Discuss honesty and telling the truth and why it is important. Have students share a time they had to be honest when it was hard.
· Play 2 truths and a lie (see digital resources for template and example)
· Read “The Wolf Who Cried Boy” by Bob Hartman (https://www.youtube.com/watch?v=-SVUD8qghUs) or another book about honesty/telling the truth). Discuss how students can practice honesty at home and at school.

Lesson 10 - Good Citizens Show Courage by Working Hard in School
                    (6.1.2.CivicsCM.1; 6.1.2.CivicsDP.2)
· Activate prior knowledge by having students draw, write or discuss about a time they showed courage at school. This can also serve as a pre-assessment of whether or not students understand the term courage.
· Watch video or read aloud (see resources) and discuss courage.  An example would be a Scholastic “Rookie Biography” entitled Malala Yousafzai: Champion for Education by Jodie Shepherd (https://www.youtube.com/watch?v=z8hkA6bKUds).
· Suggested Class Activity:Create courage posters with manageable and attainable goals/hopes and dreams for First Grade (ex. I want to read longer books, I want to do my homework every night, I want to read all my sight words). While students are working, discuss one on one how they plan to reach their goal and how they will know they have met their goal. 

Lesson 11 - Good Citizens in My School and Community
                   (6.1.2.CivicsPI.1; 6.1.2.CivicsPI.3; 6.1.2.CivicsPI.4; 6.1.2.CivicsPI.6)
· Discuss with students how we have many leaders in our community, beginning with our school (teachers, principal) then move into community leaders (Mayor, President, bosses at work etc.) Citizens in my Community worksheet
· Suggested Class Activity: Who Am I? Game: Teacher gives clues to the students about a mystery community leader (i.e. “I teach a class”, “I am in charge of a city”). Students will have to guess which community leader each clue belongs to.
· Suggested Class Activity: “If I Were the President” Writing Activity: After discussing the responsibilities of the President, students could draw a picture of themselves as the President, and write a sentence stating something they would do if they were in that role.

Lesson 12 - Good Citizens Vote
                    (6.1.2.CivicsCM.1; 6.1.2.CivicsDP.1; 6.1.2.CivicsDP.2; 6.1.2.CivicsDP.3; 6.1.2.CivicsPD.1; 6.1.2.CivicsPD.2)
· Provide opportunities to vote for classroom decisions (ex. which book to read, classroom leaders etc.)

Ongoing: When teaching  famous Americans and holidays throughout the year discuss how those individuals or groups of people demonstrate the traits of a good citizen (Martin Luther King Jr., George Washington, Abraham Lincoln, Veterans/Soldiers, Benjamin Franklin)

	District/School Formative Assessment Plan
	District/School Summative Assessment Plan

	Formative assessment informs instruction and is ongoing throughout a unit to determine how students are progressing against the standards.
· Pre-Assessment: Assess prior knowledge of what a good citizen is. 
· Students will create an illustration and complete the sentence frame, "I can make school a safe and fun place to learn by _______."
· Create a good citizen mind map (as a class or individually, can also be used as a post assessment). Suggested text for the center of the mind map: “A good citizen demonstrates”, then bubbles branching out with each of the above 5 traits. Continue to refer back to this and add to it in lessons 5-10.
· Anecdotal notes/observations from: Think pair share, turn and talk, teacher/ student conferring, participation in class discussions and strategic questioning.
· Exit/entrance tickets
· Independent work from lessons
· Homework
	Summative assessment is an opportunity for students to demonstrate mastery of the skills taught during a particular unit.
Create a good citizen mind map 
-Suggested text for the center of the mind map: “A good citizen demonstrates”, then bubbles branching out with each of the above 5 traits. 
-Students will write or draw in each bubble to complete the mind map. 
-This can also be used as a reflection at the end of each good citizen trait lesson. 

*see below performance tasks for additional assessment ideas. 

	Alternative Assessments

	Evaluative Criteria
	Assessment Evidence

	Suggested Performance Rubric: Use the following or similar rubric to evaluate students’ performance on lesson assessments:
Sample Citizenship Unit Rubric
4 - Innovating: I can do this consistently and at a level about expectations.
3 - Applying: I can do this most of the time and at a First Grade level. 
2 - Developing: I can do this sometimes. I’m still not independent. 
1 - Beginning: I am not sure how to do this. I need more practice.
	Suggested  Performance Tasks:

· Write/Draw about a time in your life that something wasn’t fair to you. Then explain how you fixed it or how the situation became fair. 
· Work in partners to play fair/unfair activity (see below) 
· Role Play different school scenarios about students breaking rules and choosing appropriate consequences for the behaviors.
· Brainstorm lists of rights that first graders have, and what would happen if they were taken away. 
· Students could choose a famous person from history and give an individual or group presentation about the character traits he/she exemplified.  
· Students could complete a poster describing the job of a community worker and present their poster to the class.
· Character Traits Journal (Citizenship) -students create a booklet by drawing pictures showing people demonstrating the 5 character traits, then write sentences to describe their pictures. 

Modifications: Since this unit comes at the beginning of the year, students may have difficulty writing sentences as indicated in the plans. Students could dictate their sentences to a teacher or a higher level student if needed, or could draw pictures in lieu of writing sentences. Higher level students could develop “flyers” or “commercials”/advertisements to promote the community service project in the school.

	District/School Texts
	District/School Supplementary Resources

	Studies Weekly (Merchantville):Welcome to School, Rules and Responsibility, Good Citizens, Who’s in Charge, I am Responsible, Rights and Responsibilities
HMH Into Social Studies  Houghton Mifflin Harcourt Socials Studies (Lawnside)
Social Studies Alive (Barrington)


	Sample Text Resources

Into Social Studies:
Unit 1 Magazine: Rules & Laws
Unit 2 Magazine: Neighborhood Helpers


Book about the importance of rules and consequences:
Officer Buckle and Gloria By. Peggy Rathman
No David! By David Shannon
How do Dinosaurs go to school? By Jane Yolen
If Everybody Did By: Jo Ann Stover
What if Everybody Did? By: Ellen Javernick
The Wolf Who Cried Boy By: Bob Hartman

Books about citizenship traits:
Have You Filled a Bucket Today? A Guide to Daily Happiness for Kids  By: Carol McCloud  
Fill a Bucket- A Guide to Daily Happiness for Kids By: Carol McCloud  
One By: Kathryn Otoshi  
Zero By: Kathryn Otoshi  
The Crayon Box that Talked By: Shane Derolf
Lilly's Purple Plastic Purse By: Kevin Henkes (self control)
Chrysanthemum by Kevin Henkes (empathy)
[bookmark: _heading=h.3ygebqi]Being Respectful: A Book About Respectfulness (Way to Be!) By: Mary Small
[bookmark: _heading=h.2dlolyb]Being Respectful By: Joanne Pinto
Sheila Rae, the Brave By: Kevin Henkes (courage)
Tacky the Penguin by Helen Lester  (courage)
Stand Tall, Molly Lou Melon by Patty Lovell (courage)
Giraffes Can’t Dance by Giles Andreae (courage)
Naked Mole Rat Gets Dressed by Mo Willems (courage)

Sample Digital Resources
http://www.teachingheart.net/bucket.html
Additional activities to go alone with bucket filling can be found here.
Citizens in my Community worksheet (google doc)
Empathy Warm-up worksheet
Empathy Cards
Pledge of Allegiance cut and paste
Pledge of Allegiance mini book and vocabulary cards
Pledge of Allegiance Manner posters

BrainPop Jr: 
-Rights and Responsibilities
-Friends
-School
-Local and State Government
-President

Two truths and a lie Examples (Google Powerpoint)
Two Truths and Lie Template (Google Powerpoint)

What is courage song for kids (Youtube.com)
Courage (Character Education) Song (Youtube.com)

Scholastic News Resources:
A Duck Can’t be President
People Voting at the Polls
Why is that a Rule?
Fun with School Rules
Find a Friend
Looking for a Friend
How to be a Friend
We Choose Kindness
School Feelings
Furry Friends

	Interdisciplinary Connections 

	ELA
RL.1.1,1.3, 1.7, 1.9
RI.1.1, 1.3, 1.4, 1.5, 1.7, 1.9, 1.10
RF.1.3. 
W.1.5, 1.7, 1.8
SL.1.1. 1. 2, 1. 4, 1.6
L.1.1.
	Math
1.MD. C

	Science


	21st Century Skills/Career Education
CRP2.  Apply appropriate academic and technical skills.
CRP4.  Communicate clearly and effectively and with reason.
CRP5.  Consider the environmental, social and economic impacts of decisions.
CRP6.  Demonstrate creativity and innovation.
CRP7.  Employ valid and reliable research strategies. 
CRP8.  Utilize critical thinking to make sense of problems and persevere in solving them.
CRP11.Use technology to enhance productivity.
CRP12.  Work productively in teams while using cultural global competence.

9.2.4.A.2
9.3.GV.1
9.3.HU.2
9.3.LW.1
	Technology

	

	Modifications and Accommodations

	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks
Teacher records/ student dictates

	English Language Learners
Labels
word banks
visuals
student friendly definitions
extended time
chunking
intentional grouping
	Students at Risk of School Failure
leveled text 
graphic organizers
modified assignments
kinesthetic activities
restate/rephrase
chunking
intentional grouping

	Gifted and Talented
extension project
leveled text
leadership roles
intentional grouping
Targeted learning from assessment
	Students with 504 Plans
breaks
chunking
preferential seating
visual reminders
restate/rephrase
check-in/check-out system
visual time
Teacher records/ student dictates
	

	Unit Duration: Instructional Days

	40 days




	STANDARD: 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage.  Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities. 

	Unit 2: Holidays and Famous Americans
(Community and Government)

	ESTABLISHED GOALS
	TRANSFER (How will this apply to their lives?)

	
6.1.2.CivicsDP.1: Explain how national symbols reflect on American values and principles.

6.1.2.CivicsDP.3: Explain how historical symbols, monuments and holidays reflect the shared values, principles, and beliefs of the American identity.

6.1.2.HistoryCA.1 M: Make an evidence-based argument how and why communities change over time (e.g., locally, nationally and globally).

6.1.2.HistorySE.1: Use examples of regional folk heroes, stories, and/or songs and make inferences about how they have contributed to the development of the culture's history. 



	Students will be able to independently use their knowledge to…
· Realize important deeds were accomplished by people who became American leaders.
· Discuss the lives of people associated with Presidents’ Day, Columbus Day, Martin Luther King Day, Veteran’s Day,  Memorial Day, Flag Day, Juneteenth Day, Labor Day,  Independence Day.
· Use a calendar. 


	
	MEANING

	
	UNDERSTANDINGS
Students will…

· Describe how culture is expressed through and influenced by the behavior of people.

· Describe the civic leadership qualities and historical contributions of George Washington, Abraham Lincoln and Benjamin Franklin toward the development of the United States government.
	ESSENTIAL QUESTIONS

1.  What contributions do we remember that were made by George 
     Washington, Abraham Lincoln and Benjamin Franklin?

2.  Why do people celebrate holidays?

3.  Who are the people most associated with these holidays? 

	
	
	

	Unit 2:  Grade 1 - Lessons

	As the various holidays come up throughout the school year, students will be able to understand how/why each holiday originated, how each holiday is typically celebrated or observed, and how these holidays affect the culture, customs, or identity of the American people. For Famous Americans, discuss their contributions to our county and their qualities that make them a good citizen through read aloud, activities and multimedia resources. 

Famous Americans and their Contributions:
· George Washington - George Washington was a soldier, general, a founder of our country, and the first president of the United States..
· Abraham Lincoln - Abraham Lincoln was a lawyer and the 16th president of our country. Lincoln is most famous for leading the country during the American Civil War. 
· Martin Luther King Jr. - Martin Luther King, Jr. Day is a day to remember an African American who worked so that all people would be treated fairly. It is observed in January. Martin Luther King Jr. was a leader, speaker, preacher, and peacemaker. He believed in peaceful protests, which led many people to respect him. He led many civil rights movements and made many influential speeches that changed people's views on civil rights and segregation. 
· Benjamin Franklin - Benjamin Franklin was an inventor, statesman and a founding father. He discovered electricity and lived in Philadelphia. 
· Ruby Bridges - Ruby Bridges was the first African-American child to attend an all-white public elementary school in the American South.
· Jackie Robinson - Jackie Robinson's breaking of the color barrier in baseball paved the way for other African-American players to join the major leagues. He also led the way for racial integration into other areas of American life.


	District/School Formative Assessment Plan
	District/School Summative Assessment Plan

	Formative assessment informs instruction and is ongoing throughout a unit to determine how students are progressing against the standards.

· Pre-Assessment Suggestion: Prior to discussing each Famous American, show students pictures of them and ask them to turn and turn, write, draw, or share with the class what they know about each person. 
· Anecdotal notes/observations from: Think pair share, turn and talk, teacher/ student conferring, participation in class discussions and strategic questioning.
· Exit/entrance tickets
· Independent work from lessons
· Homework


	Summative assessment is an opportunity for students to demonstrate mastery of the skills taught during a particular unit.

1) Compare and contrast George Washington and Abraham Lincoln and their contributions. Here is an resource that can be used with statements/facts for each: Washington vs. Lincoln Venn Diagram

2) Create an All About Worksheet for each famous American. Students will draw a picture of each famous American and write or draw three facts about that person (See sample here). At the bottom students will complete the sentence starter about why that American is a good citizen. 

	Alternative Assessments

	Evaluative Criteria
	Assessment Evidence

	Suggested Performance Rubric: Use the following or similar rubric to evaluate students’ performance on lesson assessments:

Sample All About Famous American Rubric
4 - Innovating: I can do this consistently and at a level about expectations.
3 - Applying: I can do this most of the time and at a First Grade level. 
2 - Developing: I can do this sometimes. I’m still not independent. 
1 - Beginning: I am not sure how to do this. I need more practice. 

	Suggested Tasks  

1) Create a timeline of important events of a famous American life (George Washington, Abraham Lincoln, Martin Luther King Jr.)

2) Create a poster/encapsulation flag for a Famous American (Famous America's name in the center then using symbols and words to describe that person)

3) Create a class “was, has/had, wanted” chart for each famous American. Students can also create their own Famous American's Was Had Wanted chart. There is a page for each famous American and a blank one as well. After completing the chart students can write complete sentences using their facts. 


	District/School Texts
	District/School Supplementary Resources

	Districts or schools choose appropriate grade level texts that may be traditional texts as well as digital texts. 
Studies Weekly (Merchantville):Time, History, Past, Present and Future, Changes in Transportation, The First Thanksgiving, Celebrate America
Harcourt Socials Studies (Lawnside)
Social Studies Alive (Barrington)

	Below you can find suggested resources to be used when teaching each Famous American: 

Into  Social Studies :
Unit 4 Magazine: Where we Live 
Unit 7 Magazine: Holidays
Unit 9 Magazine: The American People 

George Washington:
-All About George Washington Book- make copies for each student. Then students cut out the images and glue to the matching page. 
-All About George Washington Book- another version, students can color pages. 
-George Washington Tab-it book- requires students to fill in facts learned from discussions 
-A Picture Book of George Washington By: David A. Adler

Abraham Lincoln:
The Picture Book of Abraham Lincoln By; David A. Adler
[bookmark: _heading=h.sqyw64]-I am Abraham Lincoln (Ordinary People Change the World) by Brad Meltzer
-Abe Lincoln’s Hat By: Martha Brenner

Benjamin Franklin:
Benjamin Franklin student book
Benjamin Franklin reader
-The Picture Book of Benjamin Franklin By: David A. Adler

Dr. Martin Luther King Jr:
Martin Luther King reader
I Have a Dream writing activity
MLK activity book
MLK Unit- consists of a variety of class activities, resources and activities
-The Picture Book of Martin Luther King By: David A. Adler
[bookmark: _heading=h.3cqmetx]-I am Martin Luther King (Ordinary People Change the World) by Brad Meltzer

Jackie Robinson: 
Jackie Robinson Timeline Activity
Jackie Robinson Sentence Sort
-A Picture Book of Jackie Robinson By: David A. Adler
-Under the Same Sun By; Sharon Robinson
-Testing the Ice: A True Story of Jackie Robinson By; Sharon Robinson
[bookmark: _heading=h.1rvwp1q]-I am Jackie Robinson (Ordinary People Change the World) by Brad Meltzer

Ruby Bridges: 
Ruby Bridges Timeline Activity
Reading response activity
[bookmark: _heading=h.4bvk7pj]The Story of Ruby Bridge by Robert Coles 
Through My Eyes By: By Ruby Bridges
Ruby Goes to School: My True Story (a Scholastic Reader) By. Ruby Bridges
Ruby Bridges (Rookie Biography) By: Simone T. Ribke

Brain Pop:
- Winter Holidays
-Columbus Day
-Thanksgiving
-Martin Luther King
-George Washington
-Abraham Lincoln

Scholastic News: 
-Our First President
-Before He was President
-In Abe Lincoln’s Time
-Ben Franklin’s Bright Idea
-Getting to Know Dr. King
-Dr. King’s Wise Words
-We’re Better together
-How Kids Changed the World

	Interdisciplinary Connections 
(Click on the text above; it is linked to the state website where the information needed for this section can be found)

	ELA
RL.1.1,1.3, 1.7, 1.9
RI.1.1, 1.3, 1.4, 1.5, 1.7, 1.9, 1.10
RF.1.3. 
W.1.5, 1.7, 1.8
SL.1.1. 1. 2, 1. 4, 1.6
L.1.1.
	Math


	Science


	21st Century Skills/Career Education
CRP2.  Apply appropriate academic and technical skills.
CRP4.  Communicate clearly and effectively and with reason.
CRP5.  Consider the environmental, social and economic impacts of decisions.
CRP6.  Demonstrate creativity and innovation.
CRP7.  Employ valid and reliable research strategies. 
CRP8.  Utilize critical thinking to make sense of problems and persevere in solving them.
CRP11.Use technology to enhance productivity.
CRP12.  Work productively in teams while using cultural global competence.
9.3.GV.1
	Technology

	

	Modifications and Accommodations

	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks
Teacher records/ student dictates
	English Language Learners
Labels
word banks
visuals
student friendly definitions
extended time
chunking
intentional grouping
	Students at Risk of School Failure
leveled text 
graphic organizers
modified assignments
kinesthetic activities
restate/rephrase
chunking
intentional grouping

	Gifted and Talented
extension project
leveled text
leadership roles
intentional grouping
Targeted learning from assessment
	Students with 504 Plans
breaks
chunking
preferential seating
visual reminders
restate/rephrase
check-in/check-out system
visual time
Teacher records/ student dictates
	

	Unit Duration: Instructional Days

	Ongoing throughout the year. 




	Unit 3: In times Long Ago and Today 
(The Stories That Shape Us)

	ESTABLISHED GOALS
	TRANSFER (How will this apply to their lives?)

	
6.1.2.CivicsDP.1: Explain how national symbols reflect on American values and principles.

6.1.2.CivicsDP.3: Explain how historical symbols, monuments and holidays reflect the shared values, principles, and beliefs of the American identity.

6.1.2.HistoryCC.1: Use multiple sources to create a chronological sequence of events that describe how and why your community has changed over time.

6.1.2.HistoryCC.2: Use a timeline of important events to communicate the “big picture” of history.

6.1.2.HistoryCC.3: Make inferences about how past events, individuals, and innovations affect our current lives.

6.1.2.HistorySE.1: Use examples of regional folk heroes, stories, and/or songs and make inferences about how they have contributed to the development of the culture’s history.

6.1.2.HistorySE.2: Analyze a variety of sources, describing the same event and make inferences about why the accounts are different (e.g. photographs, paintings, cartoons, newspapers, poetry, novels, plays).


6.1.2.HistorySE.3: Using historical data from a variety of sources to investigate the development of a local community (e.g. origins of its name, originating members, important historical events and places).

6.1.2.HistoryUP.1: Use primary sources representing multiple perspectives to compare and make inferences about why there are different accounts of the same event. 

6.1.2.HistoryUP.2: Use evidence to demonstrate how an individual’s beliefs, values, and traditions may change and/or reflect more than one culture.

6.1.2.HistoryCA.1: Make an evidence-based argument how and why communities change over time (e.g., locally, nationally and globally).


	Students will be able to independently use their knowledge to…
 
· Understand how people and places change over time:
· Past, present and future times are different.
· everyday life changes in different places and times (schools, communities, transportation and family life). 
· The sequence of events can be shown on a timeline. 
· Define, identify  and give examples of the following key terms:
· The past is something that has already happened.
· The present is what is happening now. 
· History is a record of past events. 
· Long Ago: Events that have occurred significantly in the past.. Everyday life today is different from everyday life long ago. 
· Timelines: a visual representation of how events move through time.Events and traditions can be placed in chronological order to show change over time. Descriptions of life in the past and present can be shared by families through pictures, stories, and change over time


	
	MEANING

	
	UNDERSTANDINGS

Students will…

· Describe how culture is expressed through and influenced by the behavior of people.

· Determine how local and state communities have changed over time, and explain the reasons for changes.

· Trace how the American identity evolved over time.





	ESSENTIAL QUESTIONS

     1. How have schools changed overtime?

     2. How have communities changed over time?

     3. How has transportation changed over time?

     4. How has family life changed over time?

     5. What does a timeline show about past and present?

     6. What are some similarities and differences in the ways that people 
         live?  



	
	
	

	Unit 3:  Grade 1 - Lessons

	Lesson 1 - Objects Long Ago and Today
                    (6.1.2.HistoryCC.1; 6.1.2.HistoryCC.3)
Introduce long ago and today by discussing how everyday objects have changed over time. Use trade books or Objects Long Ago and Today Powerpoint to guide discussion. Discuss and define the terms “past’ and “present”

Lesson 2 - Past and Present, Change over time 
                   (6.1.2.History CA.1; 6.1.2.HistoryCC.1; 6.1.2.HistoryCC.2; 6.1.2.HistoryCC.3)
     *Lesson will take several days
Showing images of specific objects and how they have changed over time is a great way to help students understand the past and present. Comparing and contrasting images also helps students think about similarities and differences between two things.
· Changes in Transportation
· Changes in Schools
· Changes in Homes

Lesson 3 - Changes in my Community
                    (6.1.2.History CA.1; 6.1.2.HistoryCC.1; 6.1.2.HistoryCC.2; 6.1.2.HistoryCC.3; 6.1.2.HistorySE.3)
Suggested Class Activity: Cruising through the community (Present and Past) In advance, collect pictures from the past of places within your school community. Ask parents, local businesses, civic associations, and/or look for additional photos online. Take present day pictures of the same locations. Consider using pictures of the grocery store, doctor’s office, police station, and/or restaurants, local library, etc. Make a map with several streets on poster board or bulletin board paper. Place the pictures along a street (on your map) with the present location picture on top of the picture from the past. You may also consider posting the pictures around the room (instead of making a street map) and ask students to take an “imaginary” field trip around the community. When they stop at each location, have a discussion about the community helpers that work at each location and have students share what they know about that location in their community. Then flip up the picture to show what the place looked like in the past. Ask students to share how the location changed from the past to the present.

Lesson 4 - My Past and Present
                    (6.1.2.HistoryCC.2)
· Review and discuss the terms past and present by giving examples or showing images, have students determine if it is from the past or present (long ago or today). Introduce the term “history” as a record of past events. Discuss the difference between long ago in the distant past and not long ago in the past. give examples and have students provide some. ex. Long ago: When George Washington was president. not long ago: when they were in kindergarten or the last time they had recess. Make sure students are able to realize both events are in the past but both are not events from long ago.  
· Suggested Class Activity: Read When I was Little by Jamie Lee Curtis (https://www.youtube.com/watch?v=Un2B7UaEJ5U). On a blank piece of paper, folded in half, have students label one side “When I was little” and the other side “Now.” Students will write and draw about differences between then and now to continue developing their understanding of past/present and change over time.
· Suggested Class Activity: “Happy Birthday”- Have students draw a picture of their last birthday including as many details as they can remember. 
          • Have students share their pictures with a partner. • Discuss with students that though everyone has celebrated a birthday in the past it is NOT 
             long ago. 
          • Define long ago as something that has happened in the distant past. 
          • Be sure to share with students that over the course of the year they will be learning about things that happened in the past and things that 
             have happened long ago (distant past).
· Suggested Class Activity: 
          Day 1: Have students track each activity for the day and keep a running list of things they did. You can also do this at the end of the day by 
                       creating a list of what was accomplished throughout the day. 
          Day 2: On the next day, have students review what they did yesterday. Discuss that yesterday represents the past (it has already happened) 
                       but does not represent long ago. 

Lesson 5 - Thanksgiving 
                    (6.1.2.CivicsDP.1; 6.1.2.CivicsDP.3; 6.1.2.HistoryCC.1; 6.1.2.HistoryCC.3; 6.1.2.HistorySE.1; 6.1.2.HistorySE.2; 6.1.2.HistoryUP.1; 6.1.2.HistoryUP.2)
· Read and discuss a variety of trade books about the first Thanksgiving, Pilgrims and American Indians and Brain Pop Jr. Thanksgiving. Discuss how the first Thanksgiving is different from the Thanksgiving we celebrate today.
· Suggested Class Activity: As you read stories about The First Thanksgiving, Pilgrims, and American Indians, have students compare their life experiences with those of people that lived long ago. Make a comparison chart with students. 
· Suggested Class Activities: Discuss and compare chores Pilgrim Children had to the ones we have today. A read aloud can be found here, and theses are examples of follow up activities:  Chores then and now sorting activity, Pilgrim Children Had Many Chores Book

Lesson 6 - Timelines 
                    (6.1.2.HistoryCC.2)
· Discuss how we can sequence events from which happened first in order till the last one. Give students examples. Show and discuss Timeline Powerpoint. Model how to “read” a timeline using sequencing words (first, next, then, and then/after that, finally/Lastly..)
· Suggested Class Activities: Get students into pairs and distribute sequencing cards (this is a Google Folder with many choices of cards, you can also use your own sequencing activities). Have students put them in order then use sequencing words to describe what is happening over time. Ask students to create or describe what may be happening before or after the pictures as well. These cards can also be printed out and students can create a timeline with captions
· Suggested Class Activity: Create a timeline of events in the school day. 
· Suggested Class Activity: Create a timeline for the school year. This can be posted up in the classroom and added to throughout the year. Add images of important events as they come up during the school year (holidays, field trips etc.) See example here and here


	District/School Formative Assessment Plan
	District/School Summative Assessment Plan

	Formative assessment informs instruction and is ongoing throughout a unit to determine how students are progressing against the standards.
· Suggested Pre-Assessment: Ask students to think about when they were a baby. Now ask students to think about what they can do now that they couldn’t do then. Give students a piece of paper and fold it in half. On the top of one side write “past” and on the other side “present.” Have students draw a picture of themselves as a baby (past) and themselves now (present). Teachers may choose to use paper that is pre-labeled
· Suggested Pre-Assessment:The First Thanksgiving Give each student a blank piece of paper. Have them write their names at the top. Ask students to draw and write anything they know about The First Thanksgiving. This can be one full picture or a series of smaller pictures with labels. When complete, chart what students shared about what they know. Scribe for students who may need support.
· Anecdotal notes/observations from: Think pair share, turn and talk, teacher/ student conferring, participation in class discussions and strategic questioning.
· Exit/entrance tickets
· Independent work from lessons
· Homework
	Summative assessment is an opportunity for students to demonstrate mastery of the skills taught during a particular unit.

Timeline Assessment


	Alternative Assessments

	Evaluative Criteria
	Assessment Evidence

	Suggested Performance Rubric: Use the following or similar rubric to evaluate students’ performance on lesson assessments:

Sample Long Ago and Today Unit Rubric
4 - Innovating: I can do this consistently and at a level about expectations.
3 - Applying: I can do this most of the time and at a First Grade level. 
2 - Developing: I can do this sometimes. I’m still not independent. 
1 - Beginning: I am not sure how to do this. I need more practice. 

	Suggested Performance Tasks:  

1) Students create a timeline of important events in their lives. 
2) Create a timeline of important events in a famous American life (George Washington, Abraham Lincoln, Martin Luther King Jr.)
3) Create a timeline of the events that lead up the first Thanksgiving Suggested images for timelines can be found here




	District/School Texts
	District/School Supplementary Resources

	Districts or schools choose appropriate grade level texts that may be traditional texts as well as digital texts. 
Studies Weekly (Merchantville):Time, History, Past, Present and Future, Changes in Transportation, The First Thanksgiving
Harcourt Socials Studies (Lawnside)
Social Studies Alive (Barrington)



	Districts or schools choose supplementary resources that are not considered “texts.”

Into Social Studies
Unit 3 Magazine: People Near and Far
Unit 4: Magazine: Living Culture
Unit 6 Magazine: U.S. Symbols 
Unit 8 Magazine : Yesterday and Today

Text Resources
• When I was Little by Jamie Lee Curtis 
• School in Colonial Times by Mark Thomas (Welcome Book Series) 
• Long Ago and Today Learn to Read Social Studies by Rozanne Lanczank Williams 
• Transportation Long Ago and Today by Lisa M. Bolt Simons 
• School Long Ago and Today by Sally Lee 
• Long Ago and Today (Rising Reader) by John Serrano 
• School Then and Now (First Step Nonfiction) by Robin Nelson 
• At Play: Long Ago and Today (Times Change) by Lynette Brent 
• The Usborne Book of Living Long Ago: Everyday life through the Ages (Explainers) by Felicity Brooks
Digital Resources
Objects Long Ago and Today (powerpoint)
Timelines (powerpoint) 

Chores Then and Now Sorting Activity
Pilgrim Children had Many Chores book- student book for students to illustrate 
Pilgrim Children Had Many Chores (youtube read aloud)
The following resources include images of change over time and follow up writing activity: 
Changes in Transportation

Sequencing Cards

Brainpop Jr. Resources: 
-Thanksgiving
-Home
-Sequence

Scholastic News:
-Paddle to the Past
-A Pilgrim’s Day
-A Wampanoag Day
-The Story of Squanto

	Interdisciplinary Connections 
(Click on the text above; it is linked to the state website where the information needed for this section can be found)

	ELA
RL.1.1,1.3, 1.7, 1.9
RI.1.1, 1.3, 1.4, 1.5, 1.7, 1.9, 1.10
RF.1.3. 
W.1.5, 1.7, 1.8
SL.1.1. 1. 2, 1. 4, 1.6
L.1.1.
	Math


	Science


	21st Century Skills/Career Education
CRP2.  Apply appropriate academic and technical skills.
CRP4.  Communicate clearly and effectively and with reason.
CRP5.  Consider the environmental, social and economic impacts of decisions.
CRP6.  Demonstrate creativity and innovation.
CRP7.  Employ valid and reliable research strategies. 
CRP8.  Utilize critical thinking to make sense of problems and persevere in solving them.
CRP11.Use technology to enhance productivity.
CRP12.  Work productively in teams while using cultural global competence.
	Technology

	

	Modifications and Accommodations

	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks
Teacher records/ student dictates

	English Language Learners
Labels
word banks
visuals
student friendly definitions
extended time
chunking
intentional grouping
	Students at Risk of School Failure
leveled text 
graphic organizers
modified assignments
kinesthetic activities
restate/rephrase
chunking
intentional grouping

	Gifted and Talented
extension project
leveled text
leadership roles
intentional grouping
Targeted learning from assessment
	Students with 504 Plans
breaks
chunking
preferential seating
visual reminders
restate/rephrase
check-in/check-out system
visual time
Teacher records/ student dictates
	

	Unit Duration: Instructional Days

	40 days





	STANDARD: 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage.  Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities.

	Unit 4: Me on a Map
(Where Am I?)

	ESTABLISHED GOALS
	TRANSFER (How will this apply to their lives?)

	
6.1.2.GeoHE.1: Explain how seasonal weather changes, climate, and other environmental characteristics affect people's lives in a place or region.

6.1.2.GeoPP.1: Explain the different physical and human characteristics that might make a location a good place to live (e.g. landforms, climate and weather, resource availability).

6.1.2.GeoSV.1: Use maps to identify physical features (e.g., continents, oceans, rivers, lakes, mountains).

6.1.2.GeoSV.2:Describe how maps are created for a specific purpose (e.g. school fire-drill map, route from home to school, learning centers in the classroom).

6.1.2.GeoSV.3: Identify and describe the properties of a variety of maps and globes (e.g. title, legend, cardinal directions, scale, symbols,) and purposes (wayfinding, thematic). 

6.1.2.GeoSV.4: Identify examples of geospatial data (e.g. landmarks on the school grounds, the spatial location of each student’s assigned seat in the classroom).

6.1.2.GeoGI.2: Use technology to understand the culture and physical characteristics of regions.

6.1.2.GeoHE.1: Explain how seasonal weather changes, climate, and other environmental characteristics affect people's lives in a place or region.

 6.1.2.GeoHE.2:Describe how human activities affect the culture and environmental characteristics of places or regions. (e.g. transportation, housing, dietary needs).
 
6.1.2.GeoHE.3: Identify cultural and environmental characteristics of different regions in New Jersey and the United States.

6.1.2.GeoHE.4: Investigate the relationship between the physical environment of a place and the economic activities found there.

6.1.2.GeoCA.1: Make an evidence-based argument how and why communities change over time (e.g. locally, nationally, and globally).





	Students will be able to independently use their knowledge to…
· Describe how the location of his/her community, climate and physical surroundings affect the way people live (including their food, clothing, shelter, transportation and recreation)
· Develop map skills by:
· recognizing basic map symbols including references to land, water, cities and roads.
· using cardinal directions on maps.
· identifying the shapes of the United States and New Jersey on maps and globes.



	
	MEANING

	
	UNDERSTANDINGS 
Students will…

· Develop an awareness of the physical features of the neighborhood/community
· Symbols and cardinal directions are used to determine where objects and places are located on maps and globes. 

· Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions of New Jersey and the United States.
· Geography includes the study of locations, climate and physical surroundings.
· Location, climate and physical surroundings affect the way people live. 
	ESSENTIAL QUESTIONS

     1. How does location affect the way people live?

     2. How does climate affect the way people live?

     3. How do physical surroundings affect the way people live?

     4. How are land, water, cities and roads shown on a map?

     5. What are cardinal directions?

     6. What is a globe?

     7. Where in the United States is located on a globe?

     8. Where is the United States located on a world map?

     9. Where is New Jersey located on a United States map?

     10. Where is my town/city located on a map of New Jersey?

	
	
	

	Unit 4:  Grade 1 - Lessons

	Lesson 1 - My Place on a Map
                   (6.1.2.GeoSV.1; 6.1.2.GeoSV.2; 6.1.2.GeoSV.3; 6.1.2.GeoSV.4)
*This lesson will take several days as you introduce all the locations, be sure to include finding your town on a map of New Jersey, New Jersey on the map on the United States, 
        United States and North America on a world map.
· Discuss that maps help us to identify the locations of places in the community and beyond. 
· Suggested Class Activity: Read Me On the Map by Joan Sweeney (https://www.youtube.com/watch?v=21keh7LS8K8) or another map trade book. Discuss with the students how our community is part of a town, a town is part of a state, state is part of a country, etc. As each location is introduced complete corresponding page of Me on a Map Mini Book

Lesson 2 - Map Symbols and Map Key
                   (6.1.2.GeoSV.1; 6.1.2.GeoSV.2; 6.1.2.GeoSV.3; 6.1.2.GeoSV.4)
· Discuss how a symbol is a picture on the map that represents something in the real world and how map keys are used to help read and identify places on a map. Map keys contain all the symbols we use on our maps and tell us what the symbol represents. 
· Suggested Class Activity: Read Keys and Symbols on Maps by Meg Greve (or another map symbols/key tradebook). Students can complete the map symbols page (page 3)  in their Me on a Map student book or Me on a Map Craft. After introducing students can use the map key to create a map of their classroom (page 5). 

Lessons 3 to 5 - Cardinal Directions and the Compass Rose
                  (6.1.2.GeoSV.1; 6.1.2.GeoSV.2; 6.1.2.GeoSV.3; 6.1.2.GeoSV.4)
· Discuss directional words (north, south, east, west) and where the cardinal rose is located on a map. 
· Suggested Class Activity: Show BrainPop Jr. “Reading a Map” video, which will show students how a compass rose is used to show direction on a map. Students will make a compass rose (page 4 of Me on a Map student book).
· Suggested Class Activity: Discuss how the sun rises in the East and sets in the West. Use this information to label the directional words in your classroom. Distribute cardinal directions poem found on pg. 5 of Me and My Community resource unit.
· Suggested Class Activity: Using Google Earth, (projected so students can see) do the following searches:
·  The United States (point out 50 states)
·  Zoom in to New Jersey (double click over the area you wish to enlarge) 
· Discuss the location of New Jersey using cardinal directions (N, S, E, W)  “New Jersey is west of the Atlantic Ocean”  “New Jersey is south of the state of New York”

Lesson 6 - Earth’s Physical Characteristics
                   (6.1.2.GeoGI.2; 6.1.2.GeoHE.3; 6.1.2.GeoHE.4; 6.1.2.GeoPP.1)
· Discuss that the Earth has physical characteristics. The Earth has places that are covered with landforms and/or water.
· Suggested Class Activity: Show students a map of the world. Point out the areas on the map that are considered landforms and those that are oceans. Point out and discuss the various types of landforms on a map  and their colors (i.e. mountains, deserts, etc.) Discuss how mapmakers distinguish the types of landforms and oceans on maps. Landforms are usually brown, green or white depending on the climate, oceans are shown in blue. Show Brainpop Jr. Video, “Continents and Oceans” and discuss the continents and oceans of the world with the students. In the “activity” section of the video, there is a blank world map that can be printed out for the students to color/identify the continents. 
· When showing different locations and landforms discuss how the location, climate and physical surroundings affect how the people live. 

Lesson 7 - What is a globe? What is a map?
                     (6.1.2.GeoSV.1; 6.1.2.GeoSV.2; 6.1.2.GeoSV.3; 6.1.2.GeoSV.4)
· Discuss how a globe is a model of the earth. A model is a smaller version of a larger object. Introduce globes by reading a globe tradebook. Show students a world map and a globe, discuss information that can be found on both. 
· Suggested Class Activity: Display world maps and various globes. Have the children form pairs/small groups. The teacher can call out the name of a continent or ocean, and one partner/group can locate the place on a world map, and the other partner/group can locate it on a globe. Complete the All About Globes book. (Teacher directions found here).
Lesson 8 - Climate and Weather in New Jersey 
                   (6.1.2.GeoHE.1; 6.1.2.GeoHE.2 6.1.2.GeoHE.4; 6.1.2.GeoPP.1; 6.1.2.HistoryCA.1)
                  *This can be taught all at once or throughout the year as the seasons/climate changes)
· Tell students climate is the kind or type of weather an area has over a long period of time (at least 1 year). For example, in winter the climate is cold because many days in winter have cold temperatures. Discuss how the climate in each season impacts the activities we do, the clothing we wear and changes in nature and animals.  Tell students weather is the kind or type of weather an area has over a short period of time (1-7 days).
· Suggested Class Activities: Create an “all about facts book” or a picture book for each season as the year goes on, create class anchor charts, compare and contrast two or more seasons on graphic organizers.

	District/School Formative Assessment Plan
	District/School Summative Assessment Plan

	Formative assessment informs instruction and is ongoing throughout a unit to determine how students are progressing against the standards.

· Anecdotal notes/observations from: Think pair share, turn and talk, teacher/ student conferring, participation in class discussions and strategic questioning.
· Exit/entrance tickets
· Independent work from lessons
· Homework

	
1. Map Makers: Students can create a map of a familiar location (the playground, the classroom, a room in their home or even an imaginary place). Including all components of a map (compass rose, map key, map symbols). 
2. Students can create a map for a story book character access lesson and materials here

	Alternative Assessments

	Evaluative Criteria
	Assessment Evidence

	Suggested Performance Rubric: Use the following or similar rubric to evaluate students’ performance on lesson assessments:
Sample Me on a Map Unit Rubric

4 - Innovating: I can do this consistently and at a level about expectations.
3 - Applying: I can do this most of the time and at a First Grade level. 
2 - Developing: I can do this sometimes. I’m still not independent. 
1 - Beginning: I am not sure how to do this. I need more practice. 
	Suggested Performance Tasks: 

1) Students can develop a “treasure map” and then provide oral or written directions utilizing directional words (north, south, east west) to tell another person how to “find” their treasure.

2) You are playing the part of a town mayor or a city mayor. You are trying to convince citizens to move to your town or city. Create a brochure that will list (words or pictures) at least three reasons to move to your town or city. i.e. Reasons to move to a town: quiet streets, small neighborhoods, etc. Reasons to move to a city: interesting museums, close to jobs, easy transportation, etc. Brochure should contain at least three positive attributes of a city or town. (Goal: To show the differences between a town and a city.)


	District/School Texts
	District/School Supplementary Resources

	Districts or schools choose appropriate grade level texts that may be traditional texts as well as digital texts. 
Studies Weekly (Merchantville):Locations and Distance, Maps, Earth, Communities,  Changes in Communities, 
Harcourt Socials Studies (Lawnside)
Social Studies Alive (Barrington)


	Districts or schools choose supplementary resources that are not considered “texts.”

Into Social Studies
Unit 3 Magazine: Maps and Globes
Unit 4 Magazine: Where We Live
Unit 8 Magazine: Yesterday & Today



Text Resources
Me On the Map by Joan Sweeney
Mapping Penny’s World by Loreen Leedy  
My Town by Sindy McKay  
X Marks the Spot by Lucille Recht Penner  
As the Roadrunner Runs: A First Book of Maps by Gail Hartman  
As the Crow Flies: A First Book of Maps by Gail Hartman  
If Maps Could Talk: Using Symbols and Keys by Erika L. Shores  
Mouse Views: What the Class Pet Saw by Bruce McMillan
On the Same Day in March by Marilyn Singer.

Digital Resources
Me on a Map Mini Book (PDF)
Me on a Map Student Book (PDF)
Me on a Map Craft (image)
Cardinal Directions Song (PDF)
All About Globes book
Teacher directions: All About Globes book

Cardinal Directions Application Activities:
Cardinal Directions Worksheet (PDF)
Cardinal Directions Maze (website)
Compass Rose Activity  (PDF) 

Me and My Community Unit (PDF)
Rosie's Walk Activity (practice with prepositional words and community locations)

http://www.wartgames.com/themes/ geography/maps.html (this site has map related games and activities). Click on Social Studies, then geography. 

Brain Pop Jr. : 
Reading Maps
Continents and Oceans
Seasons
Fall
Winter
Summer
Spring
Temperature

	Interdisciplinary Connections 
(Click on the text above; it is linked to the state website where the information needed for this section can be found)

	ELA
RL.1.1,1.3, 1.7, 1.9
RI.1.1, 1.3, 1.4, 1.5, 1.7, 1.9, 1.10
RF.1.3. 
W.1.5, 1.7, 1.8
SL.1.1. 1. 2, 1. 4, 1.6
L.1.1.
	Math



	Science



	21st Century Skills/Career Education
CRP2.  Apply appropriate academic and technical skills.
CRP4.  Communicate clearly and effectively and with reason.
CRP5.  Consider the environmental, social and economic impacts of decisions.
CRP6.  Demonstrate creativity and innovation.
CRP7.  Employ valid and reliable research strategies. 
CRP8.  Utilize critical thinking to make sense of problems and persevere in solving them.
CRP11.Use technology to enhance productivity.
CRP12.  Work productively in teams while using cultural global competence.
	Technology

	

	Modifications and Accommodations

	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks
Teacher records/ student dictates

	English Language Learners
Labels
word banks
visuals
student friendly definitions
extended time
chunking
intentional grouping
	Students at Risk of School Failure
leveled text 
graphic organizers
modified assignments
kinesthetic activities
restate/rephrase
chunking
intentional grouping

	Gifted and Talented
extension project
leveled text
leadership roles
intentional grouping
Targeted learning from assessment
	Students with 504 Plans
breaks
chunking
preferential seating
visual reminders
restate/rephrase
check-in/check-out system
visual time
Teacher records/ student dictates
	

	Unit Duration: Instructional Days

	40 days




	STANDARD: 6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how past and present interactions of people, cultures, and the environment shape the American heritage.  Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive citizens in local, national, and global communities. (This standard can remain for all grade levels)

	Unit 5: Economics
(Goods and Services)

	ESTABLISHED GOALS (INDICATOR #)
	TRANSFER (How will this apply to their lives?)

	
6.1.2.EconEM.1: Describe the skills and knowledge required to produce specific goods and services.

6.1.2.EconEM.2: Describe the goods and services that people in the local community produce and those that are produced in other communities.

6.1.2.EconEM.3: Identify the ways that people exchange goods and services (e.g.purchase, borrow, and barter).

6.1.2.EconET.1: Describe the skills and knowledge required to produce specific goods and services.

6.1.2.EconET.2: Cite examples of choices people make when resources are scarce.

6.1.2.EconET.3: Describe how supply and demand influence price and output of products.

6.1.2.EconET.4: Explain the impact that decision about savings, debt, and investment can have on individuals’ lives.

6.1.2.EconGE.1: Cite examples of products that are produced domestically and sold abroad and products produced abroad and sold domestically.

6.1.2.EconGE.2: Explain why people in one country trade goods and services with people in other countries.

6.1.2.EconNE.1: Identify examples of human capital, physical capital, and natural resources that contribute to favorable economic conditions.

6.1.2.EconNE.2: Describe examples of goods and services that governments provide.

6.1.2.EconnGI.1: Explain why and how people, goods, and ideas move from place to place..









	Students will be able to independently use their knowledge to…
· Explain the difference between goods and services and how they fulfill people’s needs and wants. 
· Define, identify and give examples of:
· goods: Things people make or use to satisfy wants 
· services: Activities that satisfy people’s needs wants 
· consumer: A person who uses or buys goods and services 
· producer: A person who makes goods or provides services 
· savings: money not spent now so it can be spent in the future.
· needs: things we must have to survive in our community (food, water, shelter, clothing, air)
· wants: things that we’d like to have, but that aren’t necessary for survival.
· money: paper bills and coins used to pay for goods and services.
· Explain that people make choices because they cannot have everything they want. 
· Make decisions based on information.
· Explain cause and effect relationships. 


	
	

	
	UNDERSTANDINGS 

Students will …
· Apply how the concept of opportunity cost (i.e., choices and tradeoffs) is used to to evaluate individuals’ decisions, including ones made in their communities.
· People make choices because they cannot have everything they want. 
· People can choose to spend or save money. 
· To save money, people give up spending now in order to buy goods and services in the future. 

· Distinguish between needs and wants and explain how scarcity and choice influence decisions made by individuals, communities, and nations.
· Goods and services satisfy people’s needs and wants.

· Identify, discuss, and role-play the duties of a range of community workers.
· People can buy or make goods and services. 

· Describe the role and relationship among households, businesses, laborers, and governments within the economic system. 

	ESSENTIAL QUESTIONS

     1. What are goods?

     2. What are services?

     3. What are needs?

     4. What are wants?

     5. How do people get the things they want? 

     6. What happens when people cannot have everything they want? 

     7. What is saving?

     8. Why do people save money?

	
	
	

	Unit 5:  Grade 1 - Lessons

	Review -  Needs and wants: 
(6.1.2.EconET.1; 6.1.2.EconET.2, 6.1.2.EconGE.1; 6.1.2.EconGE.2; 6.1.2.EconGI.1) 
Create a scenario for the students.   (ex. This morning I woke up to come to school to teach you today.  There were a few needs, or things that I absolutely had to have, such as water for my shower, food for energy, and clothes for my body.  Without these I couldn’t come to school.  There were other things that I wanted, but didn’t have to have.  One of these wants was a……) 
Discussion questions:
Who can give me an example of a need?   Why is it a need?  (something that we need to survive)  
Who can give me an example of a want?  Why is it a want?  (something that we enjoy or something that makes our life easier) 
Do we all have wants and needs? (yes)
Where do we usually get the things we need? (nature)  Do we usually find them in our town? (no - from other places)
Where do we usually get the things we want? (stores)  Are the stores all in our town? (no - we must travel and get them)
How many wants can a person have? (unlimited)

Lesson 1 - Good and Services 
                    (6.1.2.EconEM.1; 6.1.2.EconEM.2, 6.1.2.EconEM.3; 6.1.2.EconGE.1; 6.1.2.EconGE.2;)
          *If students need a review of needs and wants based on your pre-assessment begin with that
· Discuss goods and services using trade books about  goods and services, watch Brainpop Jr. Goods and Service video and/or Goods and Services Powerpoint
· Suggested Class Activity: “Acting it out” using Acting it out cards. Have a student take a card and act out that service with a partner.  The class will think about what service it could be-so you have to give good clues.  If you think you know what the service is, raise your hand and tell us what the job is and what service that person provides.  For example, “The person is a teacher.  She helps students learn.  Teaching is a service.” (Encourage partners to act out the services and have the rest of the class try to guess the service.)  Model an example or two for the students.  Have them practice telling what the job is and what service the person provides.
· Suggested Class Activity: Complete last page of above Goods and Services powerpoint for students to complete independently. 
· Suggested Class Activity: Goods and services in our community. Local Business Hunt can be assigned as homework. Discuss business in their community and answer questions on Local Business Hunt activity. Students can also create models of the business (using brown paper lunch bags, colored paper and craft supplies) based on their sketch from the activity. 

Lesson 2 - Producers and Consumers
                  (6.1.2.EconEM.3)
· Discuss producers and consumers  using trade books and watch the second part of Brain Pop Jr. Goods and Services. 
· Suggested Class Activity: Students will work in pairs to create a skit with dialog between a producer and a consumer. This activity and student recording sheet template can be found along with the Brain Pop Jr. video
· Suggested Class Activity: Producers and consumers internet scavenger hunt PDF Version  QR Version

Lesson 3 - Money and Savings
                   (6.1.2.EconET.4)
· Discuss how people earn money. Adults earn money by working. Children can also earn money by earning an allowance, or selling items they have created. People may need to save money so that they can buy things they need or want in the future. Ask, “Why do we need money?” Read aloud a trade book about earning/making money or watch Brain pop. Jr. Spending and Saving.
· Suggested Class Activity: create a T-chart on chart or easel paper. Label one side “Adults can earn money” and the other side “Children can earn money.” Ask students to brainstorm some ways adults earn money. Then, ask students to make a list of ways they, as children, can earn money. Have students turn and talk to tell a partner one way they think they could earn money. You may also consider giving each student a sticky note, and ask them to draw and label one way they will earn money. You can add these notes to your already created class T-chart 

Lesson 4 - Spending vs. savings
                    (6.1.2.EconET.2; 6.1.2.EconET.3; 6.1.2.EconNE.1; 6.1.2.EconNE.2)
· Discuss how sometimes we can spend our money right away for things we want or need. Other times, it may take us a while to save enough money to make more expensive purchases. 
· Suggested class activity (small or whole group) : Using the Spend now or save picture cards. Model then pass out cards to students. First, the sort will be a needs or wants sort. Next, the same pictures will be sorted into the categories “may purchase quickly” and “need to save for.”
· Suggest class activity: Student piggy banks. students will have a chance to make their own piggy banks, out of milk cartons. You may choose to have students paint their cartons, or give construction paper and glue to decorate their banks. After students decorate their piggy banks, model how to fill out the Piggy Bank Plan Worksheet. Then have students complete their own. 

Lesson 5 - Saving for the future/Banks
                    (6.1.2.EconET.4, 6.1.2.EconNE.1) 
· Discuss how adults and children can save money in bank accounts. If you want to open a bank account, you will need to visit a bank. You may want to show a picture of your community’s bank to the students. Ask the class what the building is, why we would go there, if anyone has ever been to this type of building, etc.  *Be sure to explain the purpose of an ATM and how you cannot withdraw money if you don’t have it in the bank!! 
· Suggested Class Activity: Create a KWL (know, want to know, learned) chart with the class. Have students share what they already know about banks and write ideas in the know portion of your KWL chart. Next, fill out the want to know section of the chart. Read aloud a book about banks (ex. Out and About at the Bank by: Nancy G. Attebury) then fill the Learned section of the chart. Next, list some things students may need to save money for in the future. Maybe they will buy a house one day, or a car when they are old enough to drive, or save money to pay for college. Write these ideas under your KWL chart. You can label this part of the anchor chart “What I will need to save for in the future.”

Lesson 6 - Making Choices
                   (6.1.2.EconEM.3; 6.1.2.EconET.1; 6.1.2.EconET.2; 6.1.2.EconET.3; 6.1.2.EconET.4)
· Discuss how people must make choices because they cannot have everything they want. When making choices, people must think about what they need before considering what they want. People must choose some things and give up others. Making choices can be difficult, but using a cost benefits model can help people make better choices. A cost is what you give up when you decide to do something. A benefit is what satisfies a want. 
· Suggested Class Activity: Read and discuss A Chair for My Mother by Vera B. Williams (https://www.youtube.com/watch?v=DEoEEWEnooI). At the end of this lesson students should be able to recognize that we can’t always buy what we want because our needs are a priority. 
· Suggested Class Activity: Model and have students complete Making Choices Foldable
· Suggested Class Activity: Read and discuss Alexander, Who Used To Be Rich Last Sunday by Judith Viorst (https://www.youtube.com/watch?v=7Gpzdbf4gxY). While you read, discuss how Alexander’s “right now” decisions are affecting his future. Notice how Alexander is spending all his money right away. Ask students how these decisions might affect their future. Give each student a blank piece of paper. Have students fold the paper in half and write the headings NOW and LATER, one on each side. Ask students to draw and label one thing they want to buy right now (ice cream at lunch, a book from the book fair). Next, students will draw what might happen later if they buy the item right now. (for example: I wouldn’t be able to buy a new bike, I wouldn’t put that money into my savings). 

	District/School Formative Assessment Plan
	District/School Summative Assessment Plan

	Formative assessment informs instruction and is ongoing throughout a unit to determine how students are progressing against the standards.

Pre-Assessment Suggestions
Have students draw and label two needs and two wants and have them draw or write about how their family gets the things they need or want to see what students recall from kindergarten. This can be done in their Social Studies journals or using this worksheet.Needs and Wants Pre-Assessment. Or you could give students a needs and wants sort.
Money and Savings Pre-assessment
Making Decisions: Distribute Scholastic Book Orders or similar flyers to students and ask them to circle with pencil all of the items that they would like to have. Give them some time to make their selections, then ask them to identify what they would choose if they could only have two of the items they liked. Have students circle those items with red crayon. Notice children who struggle to make a decision, and ask students to share how they decided which two items would be their final selections.
The Little Red Hen Makes a Pizza Assessment
Saving Money exit ticket
Anecdotal notes/observations from: Think pair share, turn and talk, teacher/ student conferring, participation in class discussions and strategic questioning.
Exit/entrance tickets
Independent work from lessons
Homework
	Summative assessment is an opportunity for students to demonstrate mastery of the skills taught during a particular unit.

Little Red Hen Producers and Consumers Assessment 
· see below performance tasks. 


	Alternative Assessments

	Evaluative Criteria
	Assessment Evidence

	Suggested Performance Rubric: Use the following or similar rubric to evaluate students’ performance on lesson assessments:

4 - Innovating: I can do this consistently and at a level about expectations.
3 - Applying: I can do this most of the time and at a First Grade level. 
2 - Developing: I can do this sometimes. I’m still not independent. 
1 - Beginning: I am not sure how to do this. I need more practice. 
	Suggested Performance Tasks: 
1)  Create a needs and wants list for yourself or a member in your family.  Your wants list can be written/drawn of five wants in order from most to least. Create a needs list of the most to least important needs for the family. (Goal: To rank and distinguish between needs and wants.)

2) Put yourself in the role of a consumer in need of a new pair of shoes. You live in the future, what kinds of things would you want included in your shoes? (create a list of all ideas shared, guide students as to how the future may be different from today and the purpose of shoes). Now think of yourself as a shoe producer, use the list created from the class to design a shoe for the needs of a future consumer. 


	District/School Texts
	District/School Supplementary Resources

	Districts or schools choose appropriate grade level texts that may be traditional texts as well as digital texts. 
Studies Weekly (Merchantville):Goods and Services, Jobs People Do, Money and Trade, Spend or Save
Harcourt Socials Studies (Lawnside)
	Text Resources
-Why People Work by:  Greg Roza 
-Jobs: Making and Helping by: Harley Chan 
-Goods and Services by: Janeen R. Adili 
-Consumers and Producers by: Ellen Mitten 
-Earn Money (Money and You) by: Mary Reina 
-Making Money by Maryellen Gergorie
-Save Money, by Mary Reina 
-Out and About at the Bank, by Nancy G. Attebury -Katie Woo Piggy Bank Problems, by Fran Manushkin
-Who's Buying? Who's Selling? Understanding -Consumers and Producers by: Jennifer S. Larson
-Needs and Wants – Gillia M. Olson 
The Bag I’m Taking to Grandma’s - Shirley Neitzel 
-Do I Need It? or Do I Want It?: Making Budget -Choices – Jennifer S. Larson 
-A Birthday for Frances – Russel Hoban
-Out and About at the Bank by: Nancy G. Attebury
-A Chair for My Mother by Vera B. Williams
-Alexander, Who Used To Be Rich Last Sunday by: Judith Viorst

Into Social Studies
Unit 10 Magazine: Goods & Services

Digital Resources
Needs and Wants Pre-Assessment (google doc)
Needs and Wants Sort (pre-assessment) (pdf)
Goods and Services (Google Slides)
Good and Services Student Activity (google doc)
Local Business Hunt (pdf)
Economics Vocabulary Posters (pdf)

Socials Studies for Kids Economics Resources

Brain Pop:
Needs and Wants
Spending and Saving
Goods and Services

Scholastic News: 
Volunteer with Cheer
Making Crayons
Holiday Workers

	Interdisciplinary Connections 

	ELA
RL.1.1,1.3, 1.7, 1.9
RI.1.1, 1.3, 1.4, 1.5, 1.7, 1.9, 1.10
RF.1.3. 
W.1.5, 1.7, 1.8
SL.1.1. 1. 2, 1. 4, 1.6
L.1.1.
	Math

	Science


	21st Century Skills/Career Education
CRP2.  Apply appropriate academic and technical skills.
CRP4.  Communicate clearly and effectively and with reason.
CRP5.  Consider the environmental, social and economic impacts of decisions.
CRP6.  Demonstrate creativity and innovation.
CRP7.  Employ valid and reliable research strategies. 
CRP8.  Utilize critical thinking to make sense of problems and persevere in solving them.
CRP11.Use technology to enhance productivity.
CRP12.  Work productively in teams while using cultural global competence.
9.1.4.A.2
9.1.4.A.3
	Technology

	

	Modifications and Accommodations

	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks
	English Language Learners
Labels
word banks
visuals
student friendly definitions
extended time
chunking
intentional grouping
	Special Education Students
Small group
Direct instruction
restate/rephrase
graphic organizers
modified assignments
chunking
leveled text
intentional grouping
read text
extended time
breaks

	Gifted and Talented
extension project
leveled text
leadership roles
intentional grouping
Targeted learning from assessment
	Students with 504 Plans
breaks
chunking
preferential seating
visual reminders
restate/rephrase
check-in/check-out system
visual time
	

	Unit Duration: Instructional Days

	 40 days
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